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FOREWORD 



The Illinois Office of Education, Department of Specialized Educational 
Services, and the Illinois Regional Resource Center are pleased to 
disseminate The Il linois Primer on Individualized Educatio n Programs . 
This document replaces the IlIin'oTs Interim Resource Manual for Pre- 
paring Individualized Educatio n Programs . The Primer is base3~on the 
final Federal Rules and Regulations to implement The Education for All 
Hanciicapped Children Act (Public Law 94-142) published in the Federal 
Register. August 23, 1977 (hereinafter referred to as Federal Rules and 
Regulations), The School Code of Illinois , and the Rules and Regula - 
tions to Govern the Administration and Operation of Special Educatidh in 
Illinois effective "February 1, 1979 (hereinafter referred to as State Rules 
and Regulations). Throughout the document, differentiation has been 
made between that which is mandated by law and those procedures 
which can be considered as best practice. 

The Federal Rules and Regulations require that each state and local 
education agency insure that all handicapped children have the right to 
a free appropriate public education and that an individuaHzed education 
program (lEP) is developed, is in effect and is reviewed and revised at 
least once a year for each child receiving special education, regardless 
of what institution or agency provides the service. The Federal Rules 
and Regulations state four major purposes: 

••a) to insure that all, handicapped children have available to them 
a free appropriate public education which includes special 
education and related services to meet their unique needs, 

b) to insure that the rights of handicapped children and their 
parents are protected, 

c) to assist states and localities to provide for the education of 
all handicapped children, and 

d) to assess and insure the effectiveness of -^ef forts to "educate 
those children." 

•i 

The individualized education program is the central management tool for 
attaining these purposes. 

Tbo Primer represents experiences gained during the 1977-78 and 
1978-^9 school years and joint efforts of the Illinois Office of Education 
and the field in developing and refining systems^ necessary to provide a 
free appropriate pubHc education to each handicapped child in Illinois. 

Appreciation is extended to Helene Gordon, Carl Schmidt, and Pam 
Jurkoshek of the Illinois Regional Resource Center and Judith Gray of 
the Illinois Office of. Education for their diligent efforts in developing 
the Primer. 
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Acknowledgement is also given to the lEP Task Force (listed in Appen- 
dix B) who contributed advice and suggestions which have been incor- 
porated into this document. 

The Illinois Office of Education would like to acknowledge the work of 
Dr. Colleen Blankehship . of the University of Illinois and the many 
others throughout Illinois who participated in the preparation of the 
Illinois Interim Resour ce Manual for Preparing Individualized Educat ion 
Programs ♦ The Intferlin Resource Manual, prepared pursuant to tRe 
Bureau of Education for the Handicapped Grant #OEGO-74-7901 , was 
written prior to the adoption of the Federal and State Rules and Regu- 
lations pertaining to Public Law 94-142 and was invaluable in facilitating 
the first year implementation of individualized education programs in 
Illinois. * 

This document has been developed for- use by those involved in a 
conjoint effort to provide education for handicapped children throughout 
Illinois. The Primer is addressed to the team as a whole rather than 
individual members. The key elements and decisions are made by 
groups throughout the process; i.e., a case study evaluation team, 
multidisciplinary conference participants, lEP meeting participants, and 
annual review participants. 

It is sincerely hoped that this manual is of assistance in developing and 
implementing individualized education programs . 




Joseph M. Cronin 
State Superintendent of Education 
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k- INDIVID UALIZED EDUCATION PROGRAM (lEP) PROdSSS 



If handicapped children and youth are to be identified and served 
in compliance with Illinois and Federal lay/s, it is essential that local 
school districts and special education joint agreements adopt systematic 
procedures for assuring the appropriateness of the individualized educa- 
tion program (lEP) . In Chapter I a suggested system has beei^ devel- 
oped to assist all school personnel to understand the lEP process in its 
entirety from the initial screening of students in the regular education 
program or of children not yet in, school through special education 
program implementation and program evaluation. A flow chart has been 
developed to illustrate the major mandated steps in the development of 
the lEP- process. These steps are designed to accomplish two major 
goals t V 

.1. to insure that each handicapped student has the right to a 
free and appropriate education in the least restrictive environ- 
ment within the time frame specified by law; and 

2. to establish a procedure whereby if a student's initial identifi- 
cation as handicapped is inappropriate or if the student's 
educational problem is remediated, he/she is able to exit from 
the special education program. 

The purpose of Chapter 1 is to provide a sequential presentation of 
the State Rules and Regulations which apply to lEP's. The numbers in 
the left margin of the page refer to sections of thg Rules and Regula - 
tions to Govern the Ad ministration and Operation of Special Education - in 
Illinois unless otherwise noted as F . R 7R/ (Federall^ules and Regulations ) 



INDIVIDUALIZED EDUCATION PROGRAM (ier) PROCESS 



•TAUT 



PUILiC NOTiPICATIOK 
Of 8CMININ3 

9CRIENIN0 



REFERRAL 



9.01 
9.02 



9.03 



SffCIAL IOUCATK)N 
NOT NUOfO 



APfROfRtATeMCta Of REFERRAL 9.03.3 



9.03.3c 



^AfflAL* 9.07 




♦ Al the decision points noted. d.dagroemen\s may be 
resotved through an irr.pariial tiue process hoaring. 

Parents musi be O'ven written notification il the district p' oposos 
Of foluses lo initiate or change the Identification, evalualion. 
education':') placement or tho provision of a free approprialo 
public education (FARE) 
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FIGURE 1 



EXPLANATION OF FIGURE 1:\ lEP PROCESS 

ANNUAL PUBLIC NOTIFICATION OF SCREENING 

9.02 Each local school district is required to^ actively seek out and 

9.01 identify all exceptional children in the district, ages 3-21. Eech local 
/ school district is required to notify all residents within the district of 

; the special education programs and of the rights of exceptional chil- 

' dren. 

SCREENING 

1.10 Screening is "the process of reviewing all children in a given 

9.02 group with a set of criteria for the purpose of identifying certain 
individuals for evaluations who may be in need of special education." 
The screening process may utilize formal screening instruments, 
informal observation, or a combination of both. Screening procedures 
jhall include but not be limited to: annual screening by teachers and 
other professional personnel, for referral -of those children who ' 
exhibit problems which interfere with their educational progress 
and/pr<=^ their adjustment to the educational setting; an annual ^ 
screening of children between the ages of 3 and 5 , to identify those / 
who may need special education; hearing and -vision screening at 
regular intervals during the child's school .career; speech and lan- 
guage scrtiening of each child upon initial enrollment in a public 

school district in Illinois. 



REFERkAL 



9.03 Referral is a formal procedure requesting -a case study evaluation 

9.03.2 of a child to establish the child's current level of performance and 
specific educational service needs. The referral may be initiated 4)y 
school district personnel, the child's parents, community service 
agencies, persons having primary care and custody of the child, 
other professional persons having knowledge of the child's problems, 

- the child or the Illinois Office of E'ducation. 

APPROPRiA TENESS OF REFERRAL 

• — ■■■ - i ■ 

9.03.3 The local school district determines the appropriateness of the 
9.03.3a referral for a case study evaluation. This determination may require 

further observation, instructional assessment, consultation with the 
referring agent, consultation with the individual's teacher, and/or a. 
conference with the child. After examination of ail pertinent infof* 
mation, the school may either recommend that: 1) a case study 
evaluation be conducted, 2) a case study evaluation not be conducted 
and the reasons for ' the decisior\, or 3) service from professionals 
outside -the educational domain be provided. The referring agent, if 
other than the parent, must be notified of the school district's 
decision . 
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PARENT AL NOTIFICATIDN OF DEC ISION TO CONDUCT OR NOT TO 

C5NnucT a~ca5b study EVALUAT IQN"^ — 

'." . ' , . . . ^ • 

9.03.3b Before any action can be taken on a request for a case study 

evaluation, the child's parents must be notified in writing that a 
referral has- been made' and .of the district's decision to conduct or 
not to conduct a case study evaluation, St^te Rules and Regulations 
state: ' 

• . ■' > • 
9^03. 3d "Whe%the district decides notfto conduct a case study evalua- 

tion, the parents shall be notified, in writing, of the following: . 

(1) The date of the referral and the reasons the case study V 
evaluation was requested ' 

(2) The reasons the district has decided not to conduct a case 
study evaluation." " ^ 

State Rules and Regulations further state: 

9.04 "Parents or guardians of an exceptional child 'must be notified in 

writing when the local school district proposes to initiate or 
- ' change the identification, evaluation or educational placement of 
the child or the lack of a provision of a free appropriate public 
education to the child." 

Federal Rules and Regulations state: 

12la.504a "Written notice. . .must b.e given to the parents of a handicapped 

child a reasonable time before the public agency: 

(1) Proposes to initiate or change the identification, evaluation, 
- or educational placement of the child or the provision of a 

free appropriate pulplic education to the child, or 

(2) Refuses to initiate or change the identification, evaluation, 
or educational placement of the child or the provision of a 
free appropriate pubhc education to the child." 

Federal Rules and Regulations differ from State Rules and Regula- 
tions in that the Federal Rules and Regulations, Section 121a. 504a, 
includes the words "or refuses" in addition to "proposes," and 
specifies "or the provision of" instead of "or the lack of a provision 
of." At the time the State Rules and Regulations were being revised 
to comply with P.L. 94-142, it may have been assumed that Section 
9.03.3d of the State Rules and Regulations adequately addressed the 
intent of Section 121a. 504a (1) and (2) of the Federal Rules and 
Regulations. Howiever, upon closer analysis, one may note that 
Section 9.03.3d of the State Rules and Regulations only addresses a 
district's decision ^ot to conduct a case study evaluation. It does 
not address a district's refusal to initiate or change the identification, 
educational placement or the provision of a free appropriate public 
education. For this reason, it should be noted that a district is^ 
required according to P.L. 94-142 to notify parents in writing if it 

"... 10 
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refuses or proposes , to initiate ' or change the identification , educa- 
tional placement or the provision of a free appropriate public -educa- 
tion. ■ ' 



9.04 'U. The notice shall be; 



a. Written in language understandable, .to the gener^ 
publjc, and - . " 

t 

b. Provided in the native language of the parent or other 
mode' of communication used by the parents, unless it 
is clearly not feasible to do so. 

c. !f the native language or other mode of communication 
of the parent is not a written language, the local 
school district shall insure: 

(1) That the notice is translated orally or by other 
means to the. parent in his or her native language 
, or other mode of comrtiunication , 

(2) That the parent understands the content of the 
notice, and 

(3) That there is written evidence on file that the 
requirements of these regulations have been met,. 

2. The notice shall contain': 

a. A full explanation of the procedural safeguards avail- 
able to the parents, including the availability upon 
request of a list of free or low cost legal and other 

. relevant services available locally to assist parents in 
initiating an impartial due process hearing; 

b. A description of the action proposed or refused by the 
local school district, an explanation of why that, dis- 
trj t proposes or ref\j[ses to take the action, and a 
description of any options that district considered and 
the reasons why those options were rejected; 

c. A description • of each evaluation ^procedure, test, 
record" or report that district uses as a basis for the \ 
proposal or refusal; and - - 

d. A description of any other factors which are relevant 
to that diSitrict's proposal or refusal." 

) PAREINjTAL CONSENT FOR CASE STUDY EVALUATION 

9,06.1 -Written parental consent must be obtained before a case study 

9,07 evaluation can take place. If the parents do not consent to the case 
study evaluation, and the objection is not resolved by a conference 
with the parents, the school district ,may request an impartial due 
.process hearit^g to decide whether or not a case study evaluation 
should take place, 

-5- 
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CASE STUDY EVALUATION 



9.08 



4 

9.09 
9.11.6f 



9.11. 6e 



9.11 

9.11:2 

9.11.4 



9.11.6b 
9.11.6c 
9.11.6d 



Before the case, study evaluation can be initiated, the local 
school district she'! be responsible for determining the child's cultural 
background, langiiage - use pattern, and mode of communication, if not 
verbal speech. 

i 

Each student's local school district is responsible for conducting 
a case study evaluation appropriate to the nature of the problems 
which caused the referral, including,, where appropriate, health, 
vision, hearing, social and emotional status, general intelligence, 
academic performance, communicative status, and motor abilities. The 
intensity of the evaluation shall be determined by the complexity of 
the child's problems. The amount of information gather'ed " shall 
include that which is necessary to understand, those problems and 
develop the individualized education program. 

Upon initiation of the case study evaluation, the following proce- 
dures are required by State Rules and Regulations. The evaluation 
is niade by a multidisciplinary team, including one teacher or other 
specialist with knowledge in the area of the suspected disability. 
"For the child suspected of having specific learning disabilities, the 
following additional team members must also be included: the child's 
regular teacher; or if the child does not heive a regular teacher, a 
regular classroom teacher certified to teach a child of his or her age; 
or for a child of less than school age, an individual qualified to teach 
a child of his or her age." 

"Each case study evaluation shall be conducted so as to assure 
that it is linguistically, culturally, racially, and sexually nondiscrimi- 
natory. . .Psychological evaluation of a child shall be performed by a 
certified ^school psychologist who has demonstrated competencies in, 
and knowledge of, the language and culture of the child... If the 
child's receptive and/gr expressive communication skills are impaired 
due to hearing and/or language deficits, the district shall utilize test 
instruments and procedures which do not stress spoken language and 
one of the following: a. Visual communication techniques in addition 
to auditory techniques b. An interpreter to assist the evaluative 
personnel with language and testing." w 

"Tests and other evaluation materials include those tailored to 
assess specific areas of educational need and not merely those which 
are designed to provide a single general intelligence quotient. . .When 
tests are administered to a child with impaired sensory, motor or 
communication skills, tests shall be selected and administered to 
ensure that the results accurately reflect the child's aptitude or 
achievement level rather than reflecting the child's impaired sensory, 
motor, or communication skills except where those skills are the 
factors which the test(s) purports to measure. . .No^^ single procedure 
is used as . the sole criterion /for determining an appropriate edu- 
cational program for a child." ' 
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9 . 09 Homebound Case S t udy EvalUdtion 




"1/ For the child who requires .special education placenrei at home 
or in a hospital because of „c temporary physical or health 
impairment, estimated to last six months or le^s, a homebound 
services case study evaluation shall be conducted, and an lEP 
developed. This evaluation shall include, but need not be 
limited to: 

a. ^ Evaluation of the physical or health impairment by a 

licensed medical physician, for diagnostic and evaJuative 
purposes. ^ 

b. Estimation by the physician of the time the child will 
require homebound services. 

* c. A review of the child's current educational status ani^ 

acadernic needs." \ 

9.13 "Upon completion of a homebound services case study evalu- 
ation.... the local district' superintendent or designee shall determine 
the child's eligibility for homebound -special education placemeni: and 
recommend an appropriate placement." 

Speech and Language Case Study Ev aluation 

"2. for the child whose problems seem to be limited to the area of 
speech or language, a speech and language case study evalu^^tion 
shall be conduc' 5d and an lEP developed. This evaluation shall 
include, but nfed not be limited to: 

a. A hearing screening completed at the time of the evaluation 
or within the previous six months. 

b. A review of the child's '.ledical history and current health 
status. ■ 

c. A review of the child^s academic history and current educa- 
tional functioning. 

d. An assessment of, the child's speech and language by a 
certified speech arid language clinician. 

e. An interview with the child." 

9.14 "Upon completion of a speech and language case study evalua- 
tion... the speech and language Clinician shall review the findings, 
determine the child's eligibility and need for speech and language 
services, and convene a conference for the purpose, of developing the 
child's lEP. . .Following the lEP meeting, the speech and language 
clinician shall make recommendations to the local district superintend- 
ent or designee for appropriate placement." 
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The speech or language impaired child exhibiting additional 
handicapping conditions or educational deficits shall be referred for 
further evaluation. ^ . y 

Comprehensive Case Study Evaluation 

"3. For ?ill other children, a comprehensive case study evaluation 
shall be conducted. This evaluation shall include, bi;l need not 
be limit'id to: 

a. An interview with the child 

b. Consultation with the child's parents 

c. A social developmental study, including an assessment of 
the child's adaptive behavior and culr^^al background 

d. A report regarding the child's medical history and current 
health status .. 

e. A vision and hearing screening, completed at the time of 
the evaluation or within the previous six months 

f. A review of the child's academic history and current edu- 
cational functioning 

• g. An educVJ'.nal evaluation of the child's learning processes 
and level of educational achievemAnt . _ 

• h. An assessment of the child's learning environment 

i. Specialized evaluations specific to the nature of the child's 
problems. 

(1) A psychological evaluation by a certified school psychol- 
ogist, with the extent to be determined by the indi- 
vidual situation, shall be required: 

(a) In order to place any child in a special education 
placement for children with mental impairment... 

(b) In order .to place any child in a special education 
instructional program 

(c) In order to place any child in a special education 
placement for children with behavior disorders, 

(d) In order to place any child where there are 
questions about his or her intellectual functioning 
and/or learning capacity. 

A psychological evaluation for all other children shall 
be considered optional. 

-'^ 
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As appropriate, the psychologist may limit this evalua- 
tion to a review of the resul'ts of tests administered by 
other school district personnel and/or the results of 
externally administered evaluations, an analysis of the 
learning environment and learning processas , participa- 
tion in the multidisciplinary conference and such other 
procedures as deemed necessary. 

> 

An appropriate medical examination by a physician 
licensed to practice medicine in all of its branches 
shall be obtained, for diagnostic and evaluative pur- 
poses, for any child with either a suspected physical, 
health, vision or hearing impairment. This examination 
shall be conducted at no cost to the parent. Nothing 
in these regulations shall be construed to require any 
child to undergo any physical examinations or medical 
treatment whose parents or guardian object thereto on 
the grounds that such examinations or treatment 
conflicts with his or her religious beliefs. 

A certified speech and language clinician shall admin- 
ister a comprehensive evaluation for any child sus- 
pected of having a speech or language impairment. 

(4) For all children other specialized evaluations appropri- 
ate to the nature of the child's problems shall be 
provided at ho cost toi the parents. 

(a) When specialized evaluation procedures not usually 
provided by the local school district are required 
to provide a better understanding- of the child's 
educational or educationally related problems, the 
local school district recommending such evaluation 
procedures shall be responsible for assisting the 
parents in locating_ and making use of appropriate 
local and/or state resources. 

(1) , Consideration shall be given to resources of ^ 

state agencies or third party payors. 

(2) The child may not be prohibited from receiv- 
ing a special education program or service 
because he or she is financially or otherwise 
unable to obtain specialized evaluation proce- 
dures. 

(5) An audiologicdl evaluation appropriate to the needs of 
the child shall be provided by an audiologist when 
necessary. 

(6) If the parent disagrees with an evaluation obtained by 
the local school district, the district shall inform the 
parent of the opportunity to obtain an independent 
evaluation at public expense. 



9.09.3 



(2) 
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(3) 
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9.09.3 (a) In such cases, the local district may initiate an 

impartial due process hearing prior to such 
independent evaluation to demonstrate that the 
district's evaluation is appropriate. 

(b) If the final decision is that the local district's 
evaluation is appropriate, the parent shall have 
the right to an independent evaluation , but not at 
public expense." 

9.10 "If all requirements for the case study evaluation cannot be 

fulfilled, due to lack of parental involvement, religious convictions of 
the family, or inability of the child to participate in an evaluative 
procedure, the district shall note the missing component(s) in the 
, child's temporary student records and give the reason (s) it could not 

9.12 be provided ... In those instances in which a child has been evaluated 
by qualified professional personnel outside the schoor district, that 
evaluation shall be considered and may be utilized in determining 
eligibility and need for special education placement." 

9.15 "Upon completion of a comprehensive case study evaluation. . .one 

or more conferences shall be convened for the purpose of formulating 
program and service options." 

PARENTAL NOTIFICATION OF PROPOSAL OR REFUSAL TO INITIA TE. 
A MAJOR ACTION ' 

Parents should be notified prior to a school district's proposal or 
refusal to initiate a major action. This notice (requirements specified 
on page 5) could be combined with the lEP meeting notice described * 
below. State Rules and Regulations state: ' 

9.04 "Parents or guardians of an exceptional child must be notifir ' in ' 

writing when the local school district proposes or refuse^ to 
initiate or change the identification^ evaluation or educational , 

" placement of ^;he child or tiie 4aek -ef a provision^of -a^free-^pjpFO^ ~ 

priate public education to the child." (See page 4) 

P. L. 94-142 does not specifically define the term, "educational 
placement." "Educational placement," may refer to either the place- 
ment recommendation made at the multidisciplinary conference or the 
implementcition of the actual placement decision made following the lEP 
meeting . 

Because "educational placement" may refer to the placement 
proposal recommended at the multidisciplinary conference, parents of 
an exceptional child must be notified in writing prior to the multi- 
disciplinary conference at which a placement proposal may be recom- 
mended 33 well as prior to any meeting at which a change in edu- 
cational placement may be proposed or at which the local school 
district refuses to initiate or change the educational placement of the, 
child. This practice should be applied equally as well to the provi- 
sion of a free appropriate public education. 

16 
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PARENTAL NOTIFICATION OF MEETING(S) 



9.18a.l State Rules and Regulations state that: "Parents of an excep- 

. tional child must be notified of the meeting to develop, review, and 
revise an exceptional child's lEP. The local school district must take 
steps to insure that the parents of an exceptional child are present at 
each meeting or are afforded the opportunity to participate, includ- 
ing: 

a. Notifying the parents of the meeting early enough to insure 
that they will have ah opportunity to attend; and 

b. Scheduling, the "■meeting at a mutually agreed on time and 
place. ' ■' 

c. The notice miist indicate the purpose, time, and location of 
the "meeting, and who will be in attendance." 

"(1) If neither parent pan attend, the local district shall use 

other methods to insure parent participation, including individual 
or conference telephone calls. 

(3) A meeting may be conducted without a parent in attendance if 
the local district is unable to convince the parents that they 
should attend. In this case the local school district must have a 
record of its attempts to arrange a mutually agreed on time and 
. ' place such as: ' „ 

(a ) Detailed records. _QfL^telephone c alls m ade _6r attempted and 
the results of those calls . 

(b) Copies of correspondence sent to the parents and any re^ 
sponses received, and 

(c) Detailed records of visits made at the parents' home or 
place of employment and the results of those visits." 

State Rules and Regulations specify that the multidisciplinary 
conference may or may not be the conference at which the lEP is 
developed. If the multidisciplinary conference is us$d for the devel- 
opment of the lEP or if the multidisciplinary .conference and the lEP 
meeting are combined, then the components of Section 9.18a of the 
State Rules and Regulations must be followed. If the multidisciplinary . 
conference is not used for the development of the lEP, then an addi- 
tional meeting is to be held in accordance with Sectica 9.18a of the 
State Rules and Regulations. 

Further, the State Rules and Regulations do not specify whether 
local school districts must meet the lEP meeting notification proce- 
dures for the multidisciplinary conference, if the conference is 
separate from the lEP meeting and not used to develop the lEP. 

However, in keeping with the intent of P.L. 94-142 that steps be 
taken to insure that parents are present or are afforded the oppor- 
tunity to participate in the development of their child's lEP, best 
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practice ' dictates that parental notification in accordance with Sec- 
tion 9.Wa.l should be given for any multidisciplinary conference 
whether t^ie lEP is developed at the meeting or not, since the 
decisions made at the conference are essential to developing an lEP 
and ^O'^fect the child's future. 

C ONFERENCES 

Hbmebound Conference 

r 

"Upon completion of a homebound services case study evalua- 
tion... the local district superintendent or designee shall determine the 
child's eligibility for homebound special education placement and 
recommend an appropriate- placement. . .A report regarding-^ these 
recommendations and all documentation upon which they were based 
shall be placed in the child's temporary student records." 

Speech and Language Conference 

"Upon completion of a speech and language case study evalua- 
tion... the speech and language clinician shall review the findings, 
determine the child's eligibility and need for speech and language 
services, and convene a conference for the purpose of developing the 
child's lEP. . .Following the lEP meeting, the speech and language 
clinician shall make recommendations to the local school district 
superintendent or designee for appropriate placetpent. > 

o 

1. A speech and Irnguage impaired child exhibiting additional 
problems shall be referred for further evaluation. 

. \ 

2. A report of these findings and recommendations shall be placed 
in the child's temporary student records." ^ 

Multidisciplinary Conference 

The purposes of conducting the case study evaluation are 
realized in this step. The evaluation data is synthesized to: 

1. determine whether or not the referred student needs the 
kinds of services special education can provide, ' 

2. establish the student's level, of need and formulate program 
and service options. 

The above purposes niay be addressed either in one or more 
conferences. If a two-meeting approach is utilized, the first confer- 
ence, or set of conferences, is called the multidisciplinary confer- 
ence(s). The multidisciplinary conference may or may not be the 
conference aL which the lEP is developed. If the multidisciplinary^, 
conference is held for the sole purpose of determining if the child is 
handicapped and for formulating a placement recommendation, then an 
additional meeting must be held for the .purpose^- of developing the 
exceptional child's lEP. 



"2. The purposes of the above conference(s) shall be to: 

a. Establish a composite understanding of the child's learnirig 
characteristics, sensory and motor « skills, and behaviors. 

b. Determine ehgibility for special education programs, and/or 
related services. , ; 

c. Determine the child's unique educational needs and the 
extent to which these needs can be met by the standard 
program. . . * 

d. Determine the nature and degree of special education inter- 
vention which is needed, and recommend corresponding 
placement which is least restrictive of interaction* with 
nonhandicapped children." 

'■ ■ ■ ■• --^ 

"1. Recommendations for special education placement shall be based 

on the following: 

a. The child shall be placed in the educational program which 
. is appropriate to the student'^; needs and least restrictive 

of the interaction with nonhandicapped children. 

b. The special education placement must be based on the 
child's lEP, and located as close as possible to the child's 
home. • 

c. Unless a handicapped child's lEP requires some 'other 
arrangement, the child must be educated in the school 

■ which ne or she would attend~fnidt handicapped . 

d. Consideration must be given to any potentially harmful 
effect on the child', on the quality of services which he^or 
she needs or that which impedes the education of other 
students in the environment. 

2. The proposed placement shall be consistent with the findings of 
the case study evaluation and the established eligibility of the 
child." • " ' 

The preceding purposes and recommendations describe the 
needed components for making a placement recommendation. 

State Rules and Regulations further specify that "Recommenda- 
tions made at the multidisciplinary conference shall be determined by 
consensus of the participating public school personnel; if an agree- 
ment cannot be reached, additional information shall be obtained." 

Participants in the multidisciplinary conference(s) shall include: 

k appropriate representatives of the child's local district of resi- 
dence; 



2. the special education director or designee, who is qualified to 
proyi.de or supervise the provision of special education; 

3. air* those school personnel involved in the evaluation of the child; 

4. parent(s-); 

5. other persons havipg significant information regarding the child; 

6. those persons who may become responsible for providing the 
special education program or service to the child; 

7. the child, where appropriate; and 

* 

8. other indMduals at the discretion of the parerit or local school 
district. 

"A written, report of the results and recommendations of the 
multidisciplinary conference shall be prepared. . .The conference report 
_s hall be dated j^and list the names of all those in attendance at the 
conf erence . . . A copy of ~l:he conference report, together^ with -all- 
documentation upon .which it is based, shall be kept on file by the 
local school district. The parents shall be informed of their rights to 
access of the report.." 

PARENTAL CONSEN-T FOR INITIAL' PLACEMENT IMPLEMENTATION * 

Parental consent must be obtained before an exceptional child's 
initial placement in a program 'providing special education and related 
services is implemented. 



lEP MEETING 

If the initial multidisciplinary conference is held for the sole 
purpose of formulating a placement recommendation,^ an additional 
meeting (s) must be "held for the purpose of developing' the child's 
lEP. "Each local district must be resp onsible for initiating ^d^ c;on- 
^cting one ornmof^lneetrhgs^or the puFpose~of^eveloping , review- 
ing, and revising the lEP. The meeting at which an exceptional 
child's lEP is developed must be held within thirty (30) calendar days 
of a determination that the child needs special education and related 
services." 

"The following participants must be included in the lEP meeting: 

a. A representative of the local district, other than the child's 
teacher, who is qualified to provide or supervise the 
provision of special education. . .(See b.2 below) 

b. The child's teacher. Teacher organization representatives 
may not attend without parental and district consent." 
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"L In deciding which teacher will participate in meetings 
on' a cMld's individualized education program, the 
agency may wish to consider the following possibilities: 

a) For a handicapped child who is receiving special 
education, the 'teacher' could be the i^child's 
special education teacher. If the child's handicap 
is a speech impairment,^ the teacher could be the 
speech-language pathologist. 

b) For a handicapped child who is being considered 
for placement in special education, the teacher 
could be the thild's regular teacher or a teacher 
qualified to provide education in the type of 
program in which the child imay be placed, or 
both. " 

c) If the child is not in school or has more than one^ 
teacher, the agency may' designate which»teacher 
will participate in the meeting. 

^. — Either the^a€h€i^F^he-agfincy_representative should 
''be qualified in the ar,ea of the child's suspected" 
disability; ^ ■^ 

3. For a child whose primary* handicap is a speech 
impairment, the evaluation personnel. . .would normally 
be the speech-language patholpgist." 

One or both of the child's parents or guardians. 

(1) If neither parent can attend, the local district shall 
use other methods to injure parent participation, 
including individual or conference telephone calls. 

(2) A meeting may be conducted without a parent in 
attendance if the local district is unable to convince 

i. 7the~parents-that^e y should atten th — In-thi s case the 
" local district must have a record of it? attempts to 
arrange a mutually agreed on time and place such as': 

(a) Detailed records of telephone calls made or at- 
tempted and the results of those calls. 

(b) Copies of correspondence sent to the, parents and 
any responses received, and 

. (c) Detailed records pf visits made at the parent's 
home or' place of employment and the results of 
those visits. 

The child., where appropriate. 



9. 18a. 2 e. Other Individuals at the discretion of the parent or local 

district." 

i. ■ . • , ' ■ 

9. 18a. 3 "For an exceptional child who has been evaluated for the first 

time, the local district shall insure that a member of the evaluation 
team participates in the meeting or that the representative of the local 
district, the child's teacher, or some other person who is 'knowledge- 
able about the evaluation procedures ;used with the child and is 
familiar with the results of the evaluation, participates in the meet- 
ing, as well as. an interpreter for the deaf if necessary." 

8.03 When a multi disciplinary conference determines that a child 

cannot be provided witl an educaticuiv in the p'liblic schools, appro- 
priate school personnel shall meet with the parents of the child, and 
representatives of the nonpublic school to develop an lEP in accord- 
ance with the State -Rules and Regulations prior to placement. If the 
representative cannot attend, the local school district shall use other 
methods to insure participation by the re^.^iving private school or 
facility, including individual or conference telephone calls. 

9. 18a. 6 "Following the determination of 'he child's lEP, parents shall be 

9. 18a. 5 afforded, on an ongoing basis, reasonable opportunity for comme.it 

— on- and-jnput _ into _ their child's educational' program. " "The local 

district shall give the parent, on request, a copy of the exceptional 
child's lEP." . . 

COMBINED MULTIDISCIPLINARY CQNFER ENCE/IEP MEETING 

- t 

9.15.3 ] A second option provided for in the State Rules and Regulations 
is that the purposes addressed in the two meetings can be met in one 
meeting. If the single-meeting format is selected, all of the personnel 
required to attend the multidisciplinary conference and the lEP meet- 
ing should be in attendance; and all purposes addressed in the 
separate meetings should be addressed in the composite meeting. 

' THIRD OPTION MEETING FORMAT 

— ^ Another, possible meeting forma1ris-l;h3lr~of7addres^slng"all~ the 

purposes of the two meetings; except for the development of short- 
term objectives and the procedures by which they are evaluated, at 
the multidisciplinary conference. Within 30 calendar days, of a 
determination that a child neeSs special education and related services 
(the multidisciplinary conference), the lEP meeting could then be 
convened for the purpose of developing the short-term objectives and 
the appropriate objective . criteria , evaluation procedures and sched- 
ules for determining whether the short-term objectives are being 
achieved. However, the child's placement should not be implemented 
until after the initial short-term objectives and their evaluation 
procedures have been developed for each goal and recorded on the 
lEP. This meeting format provides both the parents and the imple- 
mentors of goals time for planning prior to the meeting relative to. 
short-term objectives and more time in the IE? meeting for developing 
the short-term objectives. Additionally, having an interval of time 
between the two meetings provides an opportunity to invite the 
Receiving teacher, to the lEP meeting . 
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PARENTAL NOTIFICATION OF PROPOSED ACTION TO BE IMPLEMENTED 

o 

Initial Placement - ■■ ' . 

-■ — V . - - 

At least ten calendar days prior to the actual implementation of 
the child's initial' placement, the parents should be notified, in writ- 
ing, and in accordance with the procedures set forth in Section 9.04 
of the State Rules and Regulations of the following: 

"1. - The results of the case study evaluation. 

2. The nature of the special education program or service heected ~- 
by the child. v , 

3. The recommendations for placement and the plan for implementing 
those recommendations. 

4. Their right to object to the proposed placement and the specific 
procedures in making such an objection, including the proce- 
dures for requesting an impartial due process hearindf." 

"If the parents consent to the proposed placement and waive the 
ten (10) calendar day Interval before placement, the child shall be • 
placed in the recommended program as soon as practicable." 

PARENTAL APPEAL 

"If the parents object to the proposed placement within, ten (10) 
calendar days of their receipt of notification of the. proposed place- 
ment, they shall contact the local district, indicating their objection. . 
The district shall then arrange a conference with the parents in an 
attempt to resolve the disagreement on placement. If the parents 
continue to object, they may appeal the proposed placement by 
requesting an impartial due process hearing. Tljat request shall be 
made in writing to the superintendent of the Ipcal school district. 

1. r Receipt of a request for an impartial due process hearing shall 
— cause- the- districtlto_4)jostponejts_pr(^ of the child 

until the matter is resolved. 

2. The child shall remain in his or her current educational place- 
ment,, unless a mutual agreement is reached between the parents ■ 
and local school district, until tlie placement issue is resolved. 

3. If the child is receiving no educational service and the parents- 
are seeking initial placerhent in a public school,, the child, with 
the consent of the parents, must be placed in the public school 
program until the completion ol all the proceedings." 

IMPLEMENT IE? ' " 

Special education placement and services shall be implemented as 
soon as possible after the determination of eligibility and need for 
such placement, but in no case shall placement implementation occur 
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later than the beginning of the next school semester or prior to the 
initial short-term objectives being written for all goals on the lEP. 
• (See Chapter V, relating to short-term objectives) 

9.24 "1. When special education placement is not i)ossible prior to the 

next school semester, the local school district shcill be respon- 
sible for providing interim services between placement determina- 
tion and actual placement which are as appropriate to the' chi^ld's 
needs as possible. 

2. The local school district shalNprovide written notification to the 
parents of the child and the State Superintendent of Education 
regarding the nature, of the .services the child will receive in the 
interim. Written verification of the provision of these services 
shall be kept in the child's temporary student record." 
' \ ■ . ^ ■ ' 

It is the responsibility of the instructional personnel and^ the 
related services personnel to address the attainment of the goals^ 
through the implementation of the short-term objectives articulated in 
the lEP. . - ■ 

CONTINUOUS PROGRAM EVALUATION 

9.25 State Rules and Reflations mandate that at least on an annual 
9'18a.je basis short-term objectives are to be evaluated utihzing appropriate 

objective .criteria/ evaluation procedures and schedules for determin- 
. ing whether they are being achieved. However, best practice 
- - dictates that a system of continuous evaluation of- the child's progress 
be employed. — - • 

The purpose of such continuous evaluation is not only to provide 
data necessary to determine the achievement of individual short-term 
objectives but it- is a) so for. the purpose of monitoring the effective- 
ness of the lEP as a whole during the year. If it is determined, at 
any time, that, the lEP may need revision, then another lEP meeting 
should be convened. 

V 

PA RENTAL NOTIFICATION OF REVIEW MEETING(S) 

,9.25 The parents must be notified of the annual review as well as any 

9.18a.l meeting held during the year to review and revise their child's lEP. 

Steps must be taken to insure that the parents are present at each 
meeting or are afforded the opportunity to participate. The local 
school district must document its attempts fb arrange a mutually 
agreed on time and place for the meeting. 

R EVIEW MEETING(S) DURING THE YEAR 

9.25 lEP major revisions may need to be made during the year. 

These may include changes in a child's evaluation, educational place- 
ment, the provision of a free appropriate public education or annual 
goals. If one of the above changes is indicated, the educational 
status and continued 'special education placement of the child should 
be reviewed in a conference. 
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If the parents agree to the proposed placement, then a meeting 
should be held for the revision of the child's lEP. 

FURTHER EVALUATION PURSUANT TO ANNUAL REVIEW 

When further evaluation of the child is indicated, pursuant to 
the annual review, the parents must be notified and consent obtained 
before reevaluation is initiated,. The ' revaluation must be completed 
within sixty (60) school days of the request. 

ANNUAL REVIEW 

"In addition to initial placement conferences and/or IE? meetings, 
the educatfonal status and continued special education placement, of 
each child shrill be reviewed at least annually in a conference attend- 
ed by those professional persons working with the student, the 
parents, , the child where appropriate, the special education director 
or desigjiee v/ho is qualified to supervise the provision of special 
education, and other individuals at the discretion of the parent or 
local district." 

The purpose of the annual review is to: ■> 

f. 

L review and evaluate the educational status and continued special 
education placement of each child; • - 

'■i 

2. determine the extent to which the child has achieved the goals 
and objectives specified in the lEP, utilizing appropriate criteria 
and evaluation procedures, Including /teacher and; parent 
opinions; 

3 

* ■ *- > 

3.. recommend further evaluation, if indicated; and 

4. revise the child's fEP as necessary. • . * 

The State Rules and Regulations do hot specifically' define 
- whether the cwinual review meeting should be a combination of a 
multidisciplinary conference and lEP meeting, a single multidisci- 
plinary conference or a single lEP meeting. In the above reference 
to Section 9.25, only a conference is required. It does not specify 
what type of conference. The conflict becomes apparjpnt when the 
definition and purpose of the multidisciplinary conference given in 
Section 1.05a is compared with the purJ)ose of the multidisciplinary 
conference given in Section 9.15 and the purpose of the lEP meeting 
given in Section 9.18a. 

Section 1.05a defines a multidisciplinary conference as: 

"a deliberation among appropriate^ persons for the purpose of 
determining eligibility for special education," (wh.ich may be 
interpreted as the initial meeting to determine placement) 
"developing recommendations for special education placement," 
(which may be interpreted to be either the initial meeting to 
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determine placement or any subsequent meetings to consider a 
change in placement) "reviewing educational progress," (which 
may be interpreted as the annual review or any lEP meeting held 
during the year for the purpose of reviewing and revising the - 
* lEP) "or considering the continuation^ or termination of special- , 
education" (which is- self-explanatory) ."for an indivi'dual' child." ' . 

Section 9.15 states: , ' . ' • ' . 

0 "Upon completion of a comprehensive case study "spvaluation . . /one 
or more conferences shall be convened for the purpose of formu- 
lating program .and service options. This may or may not be the 
conference at which the lEP is (ieveloped.' Jf not, an additional 
meeting is to be held; in accordance With Article 9.18a." 

Section 9 . 18a states : • ^ ' ' ' • 

"If the initial multidisciplinary conference wag held"' for the 
' purpose of formulaiing a placement recommendation", an additional 
meeting or meetings must be 'held for the purpose of de\ ijping 
the exceptional child's lEP. Each' local district must bfe respon- 
sible for initiating and conducting one or. more meetings for the 
purpose of d6veloping, reviewing , and revising tW lEP.,." 

Even though Section 9.25 does not 'specify what type of meeting 
the annual review should be, it does require a meeting attended by 
the same participants as^ are required* at an lEP mefetin^ with one * 
ei^ception. The exception is ,that instead of requiring one of the 
participants to be "a teacher" as is specified in an lEP meeting. 
Section 9.25 requires the attendance at an annual review meeting of 
"those professional ' persons working with the student." "Those 
professional persons working with the student" should include: 
special education and related s'^rvice personnel, those regular - v 
teachers whose instruction has been specially de,signed to meet the 
needs of the child or- regular teachers working with the student wha '■ 
wish to recommend a change. Thus, the participants required for 
an annual review meeting are more inclusive than those for* an lEP 
meeting, but less inclusive than those for an initial multidisciplinary 
conference. ' ' * ■ 

Annual, Review for Children S er ved by other than the Local School pistrict 

If the child is being served by other than the local school dis- 
trict of residence, public school personnel are to follow the progress 
of the child placed in a state-operated or private facility and com- 
municate, at least annually, mth the facility 'to evaluate the child's - 
progress and review and revise the child's lEP. 

PARENTAL NOTIFICATION OF PROPOSED AC*TION TO BE IMPLEMENTED 



Notification of Continuati on of Special Education Pl acement 

As soon as possible but not later than' ten (10) calendar i^ays 
prior to the^ beginning of each school year, written notification shall . 
be provided to the parents regarding the continuation of the child's 



special education placement and their rights to object and the proce- 
dures to follow for such an objection. 

Notification of Major Changes in Placement, Termination, and Reevaluation 

At least ten calendar days prior to any major change in the 
educational placement of an exceptional child (excluding changes in 
levels, i.e., primary to intermediate), including termination of place- 
ment and reevaluation the parents must, be given written notification 
of: . . 

1 the proposed change, 

2. the reasons for the change, 

3. a description of the proposed program, 

4. the parent's right to object, and 

5. procedures to be followed to make an pbjection 
PARENTAL APPEAL 

I 

"If the parents request an impartial due process hearing regard- 
ing a proposed change in the educational placement of their child, the , 
district shall not change the placement until the matter is resolved." 

REEVAIUATIQN EVERY 7 '. IREE YEARS " ''^ 

"A reevaluation of the child shall be conducted every three 
years or more frequently if conditions warrant or if the child's' parent 
or teacher requests an evaluation." Parental consenj: must be 
obtained before the reevaluation is initiated. 

TERMINATION f P SPECIAL EDUCATION 

"Special education placement may be terminated on)y after a con- 
ference has been held, to which the child's parents have been 
afforded a reasonable opportunity to attend and participate. A 
complete review of the child's educational status shall be conducted at 
that conference, determining that such placement is no longer 
required, and that termination of ^ the placement is in the best 
interests of the child, or that the child was inappropriately placed. 

1. When the discrict decides to terminate a special education place- . ' 
ment, the parents shall be notified at least ten (10) calendar 
days prior to such termination . 

2. If the parents request termination of special education placement, , 
the district shall review the child's educational status to deter- 
mine whether ,the requested termination is in the best interests 
of the child. If, pursuant to this reviev/, a continuation of the 
placement is recommanded by the district, the parents may 
request an impartial due process hearing. 



9,29 3. When vthe child's special education placehient is terminated, a 
specific plan of transition, to include any provision of necessary 
related service and periodic foUowup, shall be developed and 
implemented." . 
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II. DEVELOPMENT OF A WRITTEN lEP 



Figure 2 illustrates the interrelationship between and the sequen- 
tial steps to follow in making program and placement decisions at the 
multidisciplinary conference and the lEP meeting and the steps to follow 
in recording these decisions on thti lEF. Two columns comprise the 
illustration. T^e column on th$ left illustrates the sequential steps 
involved in the process of developing an appropriate program to meet 
the unique needs of a child and in selecting a placement recommendation 
which is "least restrictive of interaction with nonhandicapped children. 
In progressing down the column, the decisions become increasingly more 
specific . The column oh the right delineates the elements which must 
be recorded on the child's written lEP, and proposes a Sequential 
order. . 

The only changes made . in the State Rules and Regulations , 
effective February 1, 1979, were those additions which were necessary 
to come into compliance with the Federal Rules and Regulations to 
implement Public Law 94-142 and new State laws . Figure 2 is an 
attempt to clarify the State Rules and Regulations regarding the 
relationship between the multidisicipHnary conference, the lEP meeting, 
and the development of the lEP; . , 

Having noted above that clarifications were not made in the 
current State Rules and Regulations, Section 9.18 can now be addi^essed 
and considered in light of that information;' Section 9.18 states: 

"A written report of the results and recommendations of the multi- 
disciplinary conference shall be prepared. 

1. The conference report shall be dated, and I'st the names of 
all those in attendance at the conference. 

2. A copy of the conference report, together with all documen- 
tation upon which it is based, shall be kept on file by the 
local school district. The parents shall be informed of their 
rights to access of the report." 

If the model in this chaij^r is used to develop a written lEP, 
there is no need to develop a separate written report of the results and 
recommendations of the multidisciplinary conference, for such a report 
is a duplication of parts of the the written lEP. In the interest of 
efficiency, it is recommended that locaj Fchool districts include on their 
written lEP a place for listing the names of all those in attendance at 
the conference and the date of the conference. With these two addi- 
tional components, the written IE? would meet the requirements in 
Section 9.18 and 9.18.1. 

To comply with Section 9.18.2, best practice dictates that a copy 
of the written lEP, together with all documentation upon which it is 
based, should be kept on file by the local school district. The parents 
of an exceptional child should be given, on request, a copy of their 
child's lEP. 

-23- 



29 



DEVELOPMENT OF A WRITTEN lEP 



SEOUiNTIAL STEPS IN MAKING PLACtMENT AND. 
PMOQflAM DECISIONS AT THE MEETINO(S) 



SEQUENTIAL STEPS FOR RECORDING DSaSIONS ON 
THE WRITTEN lEP AT THE MEETINQ(S) 



■/ 




SYNTHESIZE MULTIDISCIPLINARY CASE STUDY EVALLlATlOf^ 
2 TO ESTABLISH CHtLD S EXC|PTtONAL CHARACTEAiSTiCS 
AND JUSTlFfCATlON FOR PLACEMENT ^ 


\ 

^ ^ • \ 


r 


y 

A DETERMINE CHILD'S NEEDS AND EUGIBILITY FOR 
^ SPECIAL EDUCATION ^ 






Q DETERMINE ANNUAL GOALS 






DETERMINE SP.ECIFIC SPECIAL EDUCATION AND RELATED 
7 SERVICES ANO EXTENT TO WHICH CHILD WILL 
PARTICIPATE IN REGULAR EDUCATION 


> 




Q DETERMINE SPECIFtC PLACEMENT ATTENDANCE CENTER(S)/ 
y CLASSROOM(S}/TEACHER(S)/TRANSPORYATION 


a \ 


< 


DETERMINE PROJECTED DATES FOR In|tiATION AND 
1 1 ANTICIPATED DUHATION OF SERVICES i 




i 


^3"''^^'-°'' SHORT 'TEn^' OB.lEC flVElSr FqR EACH GOAL 




1 


DEVELOP OBJECTIVE CRITERIA EVALUATION PROCEDURES 
iCAND SCHEDULES FOR DETERMINING WHPTHER THE SHORT- 
TERM OBJECTIVES HAVE BEEN ACHIEVED,* 




I 

1 

> 




SCHEDULE DATE OF ANTICIPATED ANNUAL REVIEW MEETING 

ti . - - — - — *» . . — ■ - — — 



I RECORD DATE OF MUUTIDISCIPLINARY CONFERENCE 
. AND NAMES OF THOSE IN ATTENDANCE 



3 RECOHD P'RESENT LEVELS OF EDUCATIONAL PERFORMANCE 



8 



RECORD SPECIFIC SPECIAL EDUCATION ANO RELATED' 
SERVICES AND EXTENT TO WHICH CHILD WILL 
PARTICIPATE IN REGULAR EDUCATION 



RECORD SPECIFIC PLACEMENT ATTENDANCE CENTER(S) 
/CLASSRO0M(S)/TEACHER(S|/TRANSP0RTATION 



12 



AECORD^ROJECTED DATES FOR INITIATION AND 
ANTICIPA'f^O DURATION OF SERVICES 



^14 



RECORD SHORT-TERM OBJECTIVE(S) FOR EACH GOAL 
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RECORD OBJECTIVE CRITERIA EVALUATION PROCEDURES. 
AND SCHEDULES FOR DETERMI JING WHETHER THE SHORT- 
TERM OBJECTIVES HAVE BEEN ACHIEVED 
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RECORD SCHEDULED DATE OF ANTICIPATED ANNUAL 
REVIEW MEETING 




FIGURE 2 



EXPLANATION OF FIGURE'2 

STEP l^ Record Date of Myltidisciplinary "Conference and Names of Those 
in Attendance 

As explained above, this, is not a required component of an lEP, 
but a requirement of Section 9.18. It is recommended that this be 
included on the lEP to eliminate the need to write a separate report of 
the results and recommendations of the multidiscii)linary conference. 

STEP 2 -Syrithesize Multidisclplinary Case Study Evaluation to Establish 
Child's Exceptional Characteristic^ and Justification for Placement 

As described in the Stat^ Rules and' Regulations, a composite 
understanding of the child's learning characteristics, sensory and motor 
skills, and behaviors must be established before a determination of the 
child's needs, k placement recpmmendation or the development of an lEP 
can occur. 

STEP 3 -Record. Present Levels of Educational Performance 

Whether the child is found eligible for special education services or 
not, the child's present levels of educational performance should be 
recorded on the lEP. If the child is found ineligible for special educa- 
tion programs and services, the portion- of the lEP completed thus far 
may serve as the written report of the results and recommendations of 
the multidisciplinary conference as required in Section 9.18. > 

The information may be of assistance to regular educators in 
adapting their program to meet the needs of the child who is ineligible 
for special education. 

The State Rules and kegulations specify that no single procedure 
is to be used as the sole criterion for determining an appropriate 
educational program for a child, but instead the child is to be assessed 
in all areas related to the suspected disability including , where appro- 
priate, health, vision, hearing, social and emotional status, general 
intelligence, academic performance, communicative status, and motor 
abilities . 

For the child found eligible for special education programs and 
services, the information describing the child's problem areas, be they 
deficits, weaknesses or concerns under present levels of educational 
performance, will begin to clarify for the meeting participants the role 
special education programs and services can play in aiding the student. 
Educational experiences in the least restrictive setting must be explored 
in light of the total child. . 

Without identifying and recording all the child's problem areas, it 
would be almost impossible when the child's program is evaluated to 
know if the student's program has recognized and accommodated his/her 
tota. functioning and whether the best plan was implemented . If the 
special education program is not grounded in all the child's unique 
needs and t>roblem areas or they are not originally identified, those 
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aspects could make a difference as to whether or not the child is suc- 
cessful in his/her total school adjustment. Thus, it is not enough to 
review only the chil^j's attainment of his/her short-term objectives. 
The child's total program, including his/her educational status and 
continued special' education placement, should be r^eviewed as well. 

' STEP 4-Determine Child's- Needs . and EHgibility for Special Education 

Based upon the child's characteristics as described in the findings 
of the case study evaluation, a determination is made . as to the child's 
eligibility for special education programs and services. The child's 
characteristics, both strengths and. weaknesses, should be identified. 
The child's problem areas should be analyzed in relationship to the 
' deficits in achievement within academic areas or school subjects , as well 
as within the areas of functioning which may be interfering with the 
child's academic performance. The child's needs may become more 
readily apparent once the problem areas are identified and; described. 

STEP 5 -Determine Annual Goals 

It was indicated in Step 4 that the needs would be a natural 
outgrowth of the problem areas identified in the ease study evaluation. 
Haying established the needs of the child, the annual goals can at this 
point be determined. Basic to these two procedures is the premise that 
goal statements are not valid unless based on specific needs. Goal 
statements cannot be based on a category (e.g.;, learning disabilities) 
since the category does not in itself assume certain needs nor does it 
limit an individual to certain needs. Special education does not provide 
everything a learning disabled child needs, but rather it provides 
whatever is required to meet the needs of the individual. Having 
developed the goal statements, they should be prioritized. 

STEP 6-Record Annual Goalu 



At this point, the annual goals which have been developed and 
prioritized may be recorded on the lEP. The individualized nature of 
the lEP assumes that the special education programs and services pro- 
vided that child are designed to meet that single student's need and not 
a class' need. Thus, the goals on a child.'s lEP are not written to fit a 
class, e.g., self-contained EMH, but are designed to meet the needs of 
a child. 



Right 



deficits 



needs 



goals 



programs 
& sj^rvices 



Wrong 



deficits 



needs 



programs 
& services 



goals 
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STEP V-Determine Specific Special Education and Related Services and 
Extent to Which .Child Will Participate in Regular Education 

Special education programs and related services provide for the 
various placement possibilities ranging along a continuum based on the 
nature and degree of the intervention. This continuum of' program 
options ranges from a standard program wi1;h modification to a state- 
operated or private program. ' - , " 

Special education provides whatever specially designed instruction 
is necessary to meet the child's needs and enables the child to the best 
of his/her . ability to enjoy the rights and privileges available to 
nonhandicapped children. It is essential that the child's strengths as 
well as weaknesses are analyzed to see where he/she may be able to 
.. participate in the regular education program with or without modifi- 
cations. The extent to which the child will participate in the regular 
education program should be specified. 

STEP 8 -Record Specific Special Education and Related Services and 
Extent to Which Child Will Participgitfi in Regular Education / 

The recommendations arrived at in Step 7 are written on the lEP. 

STEP 9-Determine Specific Placement: Attendance Center(s)/ClassT 
room (s) /Teacher ( s )/Tran sportation 

Step 9 addresses Section 9.17 of the State Rules and Regulations 
which specifies that recommendations for special education placement 
shall be based on the following: . 

"a. The child shall be placed in the educational program which is 
appropriate to the student's needs and least restrictive of the 
interaction with nonhandicapped children. 

b. The special education placement must be based on the child's 
lEP, and located as close as possible to the child's home. 

c. Unless a handicapped child's IE? requires some other arrange- 
ment, the child must be educated in the school which he or 
she would attend if not handicapped. 

d. Consideration must be given to any potentially harmful effect 
on the child, on the quality of services which he or she 
needs, or that which impedes the education of other students 
in the environment." 

The specific attendance center(s), classroom(s), teacher(s), and 
transportation should be selected at this point since these determina- 
tions cannot be made until after the nature and degree of the placement 
recommendation have been selected. 

> . ■■ ' 

The advantages of using the two-meeting format to develop an lEP 
can be realized in this step. It enables the local district to adjourn the 
meeting and invite the receiving teacher to the lEP meeting to partici- 
pate in the development of the short-term objectives. 



step 9 additionally addresses special transportation. The State 
Rules and Regulations specify: 

13.03a "The provisions for ..transportation services and vehicle adap- 
tation shall be included in the lEP." 

13.03b ' "When there is a change in the student's transportation from 
special bus to another mode of transportation such as regular 
bus or walking to school, this change shall be included in the 
lEP." 

13.04 "Speci^transportation „shall be scheduled in such a way tha% 
a childTcViealth and ability to relate to the educational experi- 
ences arkvided are >not adversely affected. Every effort 
should BiAmade to limit the child's • total travel time to not 
more tha\ one (1) hour each way to and from the special 
education "flicility. '• 

13.05 "The specialXeducation student's arrival and departure times 
shall insure kfull instructionar day as provided for in the 
lEP." X 

STEP lO -Record Specific Placeihent; Attendance, Center (s)/Classroom(s)/ 
Teacher (s) /Transportation \ 

The recommendations arrived at in Step 9 should be recorded on 
the lEP. 

STEP 11 -Determine Projected Dates for Initiation and Anticipated Dura- 
tion of Services 

The projected dates for initiation and anticipated duration of the 
programs and services recorded on the lEP in Step 8 and Step 10 
should at this time be determined. • . 

STEP 12 -RecOrd- Projected Dates for Initiation and Anticipated Duration 
of Services ' 

The dates determined in Step 11 should be recorded on the lEP. 

NOTE : Since all of the purposes of the multidisciplinary conference 
have been accomplished, a logical division occurs at this point if the 
two-meeting format has been selected. If the one-meeting format is 
selected, upon completion of this step, those personnel not necessary 
for the development of . short-term objectives may be excused in the 
interest of expediency. 

STEP 13 -Develop Short-Term Objective(s) for Each Goal 

The short-term objectives reflect all of the previous elements in 
the lEP process. Therefore, their development should be one of the 
last major steps in the development of an lEP. 
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The initial short-term objective(s) must be written for 'each goal 
prior to placement. 

STEP 14 -Record Short-Term Objective(s) for Each Goal ^ 

The^ short-term objective(s) developed in Step 13 should be 
recorded on the lEP. 

STEP 15 -Develop Objective Criteria, C^valuation Procedures and Sched- 
ules for Determinjing . Whether the Short-Term Objectives Have Been 
Achieved / < 

The objective criteria , evaluation procedures and schedules for 
determining whether the short-term objective has been achieved are all 
integral components of each short-term objective. 

The objective criteria are standards of acceptable performance by 
the student in iJie accomplishment of the short-term objective, e.g., 90% 
accuracy, 2 out of 10 times, etc. 
'■1 ■ 

The evaluation procedure is to describe how or by what means the 
teacher will evaluate whether the short-term objective has been accom- 
plished, e.g., observation, check list, unit test, compilation of daily 
papers, etc. 

The schedule is the date or time frame on which the short-term 
objective will be evaluated, e.g., March 2, 1980; at tl^e end of 6 
weeks; monthly; etc. ' 

STEP 16 -Record Objective Criteria, Evaluation Procedures and Schedules 
for Determining Whether the Short-Term Objectives Have Been Achieved 

The objective criteria, evaluation procedures and schedules for 
determining whether the short-term objectives have been achieved are 
recorded on the lEP. " . 

STEP 17 -Schedule Date of Anticipated Annual Review Meeting 

The anticipated date of the annual review. meeting is determined in 
this step. The date^ is not to exceed one year from the date of place- 
ment or from thf? date, of the previous, year's arnual review meeting; 
howj&ver,' the cl lid's program and services may be evaluated more 
frequently if need be. 

STEP 1 8-Record Scheduled Date Of Anticipated Annual Review Meeting 

The date of the anticipated annual review meeting should be 
recorded on the lEP. 
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III. INDIVIDUALIZED EDUCATIONAL PRO G RAM CONTENT 



MANDATED lEP COMPON ENTS 

i : ■ • . 

9.18a The pomponents of an individualized education program as man- 

F.R.R. Mated by State and Federal Rules and Regulations must include but; 
121a. 346 need not be limited to: ' 

1. a statement of the child's present levels of educational 
performance; 

■ ' . " 

2. a statement of annual goals, including short-term instruc- 
tional objectives; • ^ „ 

3. a statement of the specific special education and related 
' services to be provided to the child, and the extent to 

which the child will be able to participate in regular educa- 
tional programs ; 

4. . the projected dates for initiation of Services and the antici- 
^. pated duration of the services ; and 

5. appropriate objective criteria and eValuatiort procedures and 
schedules for determining, on at least an annual basis, 

' whether, the short-term instructional objectives are being 
achieved. 

The components of an lEP can be described, as follows: 
1. PRESEN T .EVELS OF PERFORMANCE 

— - ■ — - ; ■-■ - -' " g " ' 

A statement of the child's present levels of educational 
performance should include a summary of the findings of 
the case study evaluation. The statement should go beyond 
mere test score reporting. To be instructionally meaningful 
^, the present levels section should highlight quantitative, 
qualitative and descriptive information about the student's 
skills. Information derived from informal and formal evalua- 
tion procedures, such as parent and teacher observations, 
teacher-made tests, and criterion-referenced tests are 
essential for establishing an appropriate instructional' 
program. It is advisable to note the source of information. 
The information presented to 'the lEP participants and 
' recorded on the lEP should reflect the child's educationally 
related strengths and deficits. 

-2. ANNUAL GOALS, I WCL UDING SHORT-TERM INSTRUCTIONAL 
OBJECTIVES _ • 

The annual goals represent global targets for the stu- 
dent's program and the expected educational outcomes which 
should occur during t\\e academic year. Annual goals 
should, be general in scope, yet specific enough to focus 
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instruction, in appropriate curricular areas. The curriculum 
for each child should be based on the unique annual goals 
for each child and evolve, out of the assessment of current 
levels of performance. They should address areas of 
defidency, tciking into consideration academic areas of 
strength. C5oal priorities need to be established. For 
example, a goal addru^ssing a severe behavior problem which 
may produce injury ' to the child or Qthers would "demand 
first priority above other annual goals.' ' 

Short-Term Instructional Objectives and Evaluation Procedures 

The lEP must include a list of short-term instructional 
objectives and a statement of appropriate objective criteria, 
evaluation procedures and schedules for determining, on at 
least an annual basis, whether the instructional objectives 
are being achieved. The elements of a short-term instruct ^ 
tional objective are t 

a. the behavior the child must demonstrate; . 

C b . the conditionji under which the behavior is to be 
exhibited; and • . 

c. the evaluation criteria. 

Tjfie evaluation procedures for determining achievement 
of short-term objectives should be described in enough 
detail to allow other educators to construct and administer 
the same measure to determine achievement. 

Short-term objectives are derived from the annual 
goals. They represent smaller, more' manageable learning 
tasks that a student must master on the way to achieving, 
the more general annual goals. As such, they enable the 
teacher and others to plot the student's brogress toward 
meeting the annual goal. When selecting snort- term objec- 
tives, the student's learning style should' be considered. 

While an initial short-term'? instructional objective for 
each goal must be determined at the IE? meeting, it is 
clearly impractical for any individual or team to project for 
an entire year daily instructional activities which lead to 
the attainment of the short-term instructional objectives. 

A' short-term instructional objectives specifies a 
culminating behavior resulting from a series of instructional 
activities. Short-term instructional objectives must' be 
differentiated from «tj instructional activities or what was 
traditionally referred to as daily lesson plans; instructional, 
behavioral or implementation objectives. The latter do not. 
need to be included in thesIEP. 




The number of short-term objectives sholild adequately 
represent the major tasks necessary for achieving the 
annual goals. Because short-term objectives represent 
steps toward achieving an annual goal, there should be a 
sufficient number to guide the instructional process. For 
many annual go^ls, 3 or 4 short-term instructional objec- 
tives are sufficient. In cases where more learning steps" 
are determined, by the nature of the goal and/or the 
student's capacity to achieve that goal, a greater number of 
short-term objectives may|p:e required. 

The short-term instructionak objectives should be logi- 
cally sequenced. Though the exact sequence of objectives 
is occasionally arbitrary, many objectives are dependent on 
the achievement of prior objectives. When the sequence of 
instruction dearly affects the learning procJess, the short- 
term objective should be. preseyited in the appropriate 
order. 

^ 

The Goals and Objectives Checklist (Figure 4) on the 
following page compares some of the differences and simi- 
larities between a long-range goal, an annual goal, a short- 
term instructional objective, and an implementation objec- 
tive. 
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Long-Range Goa s 
(Not required as 
part of lEP) 



Annual Gpals (Mandated 
as part of lEP) 



Short-term Instructional 
Objectives (Mandated as 
part of lEP) 



GOALS AND OBJECTfVpS GHECKLIST 

—determined by participants 
^ ~. —provides direction toward the ultimate 

outcome of the student's educational 

program 
—global aim statement 
—recognizes career, academic, ^nd social/ 

emotional potential " , 

—should be realistic in its intent 

. —determined by participants* 
—evaluated at least annually* 
—determined for a particular child based ^ 
upon his/her needs and current le(vel of 
° functioning 

—reflects the intent of the long-range 
goal 

—Specific statement of skills toward which 
a student should progress throughout 
the year 

—should be observable and measurable 

—determined by participants* 
—evaluated at least annually* ' 
—determined for a particular child based 
upon his/her needs and current level of 
; functioning 

—basis for instructional program 
—provides data for ready evaluation of 

student performance . 
—describes final outcome of instruction in 

measurable observable beha\nor 
—reflects annual goals as a series of 
steps culminating in demonstrable 
annual goal 
—contains traditional .components of 
* ' behavioral objectives 

-statement of conditions 
^ terminal behavior 
* -criteria for mastery i 



implementation Objectives (Not 
required as part of IE?) 



— determinecf by individual implementer, 

e.g. , teacher 
--index by which progress toward shorf- 

term instructional , objective can be 

determined 
—permits daily data collection 
—usually derivftd by task analysis 
—contains traditional components of 

behavioral objective 

-statement of conditions 

-terminal behavior 

-criteria for mastery 
--reflects teacher strategy 
—includes, statement of materials needed 



♦mandated Ly state and federal regulations 



Figure 4 
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ANNUAL GOAL (Mandated) 



Student will regulate bowel movements and 
Independently toilet self with success by 
the ^nd of the year. 



SHORT-TEPjrtNSTRUCTIONAL OBJECTIVES (M?indate<?) 





1 ^ " 3^ 

)• 








\ ■ ' A 




Student will stay on 
potty chair and pei 
form needed functlw 
at le, once ea^ch day, 

A 


When asked, stjadei/t 
will liidlcate need 'for 
toileting at least 
once each day. 




Upon entering lavai^ory, 
student will respond- 
by preparing for 
toileting ^9^% of the . 
time.' ' 


i 


UpAi need for toi- 
leting, student will 
Independently attend 
to necessary functions 
at 99% level. 



I 



IMPLEMENTATION OBJECTIVES (Not Required) . 



Upca enter-r 
ing lavato- 
ry student 
will grasp 
waistband of 
pants In 

rder to pull 
them down — 
90% criteria 
level. 



Upon entering 
lavatory/ stu- 
dent will 
push pants to 
knee level — 
90% criteria 
level . 



Upon entering 
lavatory stu- 
dent will 
grasp under- 
pants In 
or<|fBr to pull 
them down — 
90% criteria 
level. 



INSTRUCTIONAL AREA; ' 
ANNUAL GOAL: 

SHORT-TERM OBJECTIVE 



Mathematics 

Student will learn multl plication .and division computation skills 



1. 



2. 



3. 



4. 



5. 



Student will add 
numbers Involving 
two renamlncjs 

Studeiit will sub- 
tract numbers 
Involvinq two^ 
renamlngs 



Student will multl 
ply and divide 
through products 
of 81 



Student will multi- 
ply two digit 
numbers by one 
digit numbers 

Student'will divide 
numbers by two 
digit divisors 
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EVALUATION OF SHORT-TERM OBJECTIVES 



TESTS, MATERIALS, 
EVALUATION PROCEDURES 
TO BE USED 



Will compute 20 addition 
problems requiring two 
renamlngs 

Will compute 20 subtrac- 
tion problems requiring 
two renamlngs 



Will complete a fact 
sheet contaiiiing 20 
multiplication and divi- 
sion facts and products 
through 81 with a speci- 
fied time 

Appropriate mastery test 
Included in mathematics 
text 



Appropriate mastery test 
Included in mathematics 
text 



CRITERIA OF 
SUCCESSFUL 
PERFORMANCE 



accuracy 



85% accuracy 



65% accuracy 



75% accuracy 



75% accuracy 



EVALUATION 
SCHEDULE 



End of first 
grading period 



End of second 
grading period 



End of third 
grading period 



End of fourth 
grading period 



End of fifth 
grading period 



RESULTS OF EVALUATION 
SlUill 



DATE 

OBJECTIVE 
MASTERED 



10/10/79 



11/14/79 



1/15/80 



t: 

o X 



CD 



Accountability 

Annual goals and short-term instructional objectives 
are intended to assist the professional personnel in project- 
ing realistic educational gains over a specified period.' 
Concerns have been exprefssed that the lEP could be inter- 
preted as constituting a guarantee by the school district 
and the teacher that a child will progress at a specified 
rate. To alleviate this concern a secticft was included in 
the Federal Rules and Regulations which states that the lEP 
does not require that any school district, teacher, or other 
person be held accountable if a child does not achieve the 
growth projected in the annual goals and objectives. How- 
ever, this does not relieve agencies and teachers from 
making good faith efforts to assist the child in achieving 
the objectives and goals listed In the individualized educa- 
tion program. . Further, this, does not limit, a parent's right 
to ask for revisions of the child's lEP or to invoke due 
process procedures , if the jparent feels that efforts are not 
being made to implement the child's lEP, 

If , at any time, it becomes apparent that the goals 
and/or objectives stated on the lEP are unattainable despite 
best efforts of the implementers , best practice would dictatie 
that individuals dealing with tJie child i^hould request a new 
lEP meeting to revise the 'goals and objectives. 

SPECIFIC SPECIAL EDUCATION AND REL ATED SERVICES 

To~m pROv mn) to the c Hi LgrTortTT HtTE mNT to 

WHrgff TB r-GHlLt) W ILL ABL£ TO PKRn ^PkTT. IN 
R'EGUIA^EDUCATIONAE PR(!^gRAMg . 

Specific S p ecial E ducation 

The IEP must include a statement of specific special 
education to be provided to the child. This includes: 

a. the special education instructional program 
required to meet the needs of the child; 

Special education provides a continuum of 
settings and services available to exceptional 
children. This continuum ranges from the 
reg\dar program with modifications to state*^ 
operated or private programs. 

b. the physical education program component, 
specially designed if necessary; • 

Each handicapped child must be afforded the 
opportunity to participate in the regular physical 
education program avaiiahle to nonhandicapped 
children unless the child is enrolled full-time in a 
separcite facility or the child needs specially 
defjigned physical education as prescribed in the 
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lEP. The local school district shall provide the 
services directly or make arrangements for it to 
be provided through: other pubticf or private 
programs. . ' 

The nature of the pupil's placement in 
physical education, as well as the direction and 
intensity of .the program, will be determined by 
establishing the pupil's present level(s) of mbtor 
performance. Adapted Physical Ed ucation : 
Related Legislation , lEP Development anJTrogram - 
matic Considerations Tor iHihois states: 

"The decision regarding the most appropriate 
placement in physical education snould not 
be thought of as a simple choice between the 
regular physical education cind adapted 
physical education programs. NeitJier should 
it be considered a fixed or final placement 
once the decision is made... Rather, practi- 
tioners should examine a continuum of phy- 
sical education placement alternatives which, 
when they are implemented, will yield place- 
ment in the least restrictive environment." 

the vocational education program component. 

The United States Office of Education issued 
the following official statement .on coj}]j;»«hensive 
vocational education f6r handicaipped persons on 
June 10, 1978: "It is the position of the U.S. 
Office of Education that appropriate comprehen- 
sive Vocational education will be available and 
accessible to every handicapped person." The 
following assumptions (contained in the Septem- 
ber 25, 1978; Federal Register ) form the basis of 
the Office of Education's position: 

I 

c 

"1. The provision of appropriate compre- 
hensive vocational education for the 
handicapped is dependent upon all 
segments of the education system. 
Elementary, secondary, and adult 
education must provide the programs 
and services necessary for students to 
develop basic skills and make career 
choices. Vocational education must 
provide the education and training to 
develop occupational competencies. 

2. Appropriate comprehensive vocational 
/education for the handicapped must 
include cooperative relationships - be- 
tween the educational sector and the 




eiTiployment sector to facilitate the 
transition from school "to work. 

3. ' Appropriate comprehensive vocational 

education for handicapped persons will 
provide sequential educational instruc- 
tion and training appropriate to the 
needs and progress of each handicapped 
individual. ' „ 

4. Appropriate comprehensive vocational 
education will reduce the number of 
handicapped persons who are unemploy- 
ed by providing the education needed 
for effective participation in the labor 
force. This also will assist eniployers 
to meet their affirmative action goals for 
employment of the handicapped. 

5. Appropriate comprehensive vocational 
education will to the maximum extenjt 
possible, identify and eliminate factors 

' such as the attitudinal and environ- 
mental barriers, which determine to a 
large degree the impact that specific 
handicaps have on individuals." 

The term, "appropriate comprehensive voca- 
tional education" ranges from the elementary level 
where career awareness is jnterwoven into various 
curriculum areas to the secondary level where 
skill training programs prepare students for 
careers requiring other than a baccalaureate or 
advanced degree. 

Handicapped students must have available to 
them the variety of vocational education programs 
and services available to nonhandicapped stu- 
dents. This is emphasized in the Federal Rules 
and Regulations: 

"Each public agency shall take steps to 
insure that its handicapped children have 
available to them the variety of educational 
programs and services available to non- 
handicapped children in the area served by 
the agency, including art, music, industrial 
arts, consumer and homemaking education 
and vocational education." 

Further, every effort should be made to 
ensure that handicapped students participate in 
regular vocational education programs and that 
only those students whose handicaps are such 



that they canliiot achieve satisfactorily in the 
regular vocational education class, even with 
special education assistance, are placed in { )eciai\ 
vocational education programs. To accoi. plish 
this , it is necessary that handicapped students 
have available and open to them a continuum of 
vocational education program options. The 
nature, direction and int "sity of the vocational 
education program plannea and impjeniented fot" 
each handicapped student will be dependent upon 
the student's unique needs. ' 

• Eligibility requirements for regular vocational 
education skiir training courses should not autor 
matically exclude on the basis of a handicap any 
st\ident who can, be reasonably accommodated s 
Entrance requirfements may need to be modified so 
handicapped students requiring program adapta- 
, tion and/or support from special education can be 
admitted. 

Since it is the responsibility of the local 
school district to develop, review and "revise 
every handicapped student's lEP, the local school 
district should ensure that vocational education is 
considered as an, option in planning a student's 
lEP. At the appropriate time in a student's 
educational endeavor, vocational education repre- 
sentatives should participate in the meietings to 
develop, review and revise the vocational edu- 
cation program component on a student's, lEP. If 
rehabilitation services are indicated , a vocational 
rehabilitation representative should be involved in 
the development of the student's JEP. 

The vocational education program component 
must- include annual goals and individualized 
short-term instructional objectives. Additional 
requirements include appropriate objective cri- 
teria, evaluation procedures and schedules for 
determining, on at least an annual basis, whether 
the short-term instructional objectives are being 
achieved. At the secondary leyel the specific 
vocational educatiort program, courses (regular, 
regular with support, modified regular, or 
special) and services need to be specified and 
described on the lEP. Additionally, the projected 
dates for initiation and the anticipated duration of 
the specific vqcational education program courses 
and services to be provided should be included 
on the lEP. 

Th^ inclusion of the above on the lEP meets 
both Section 9. 18a. 4 and Section f).03 require- 
ments of the State Rules and Regulations. 
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Related Services 

Related services are the developmental, corrective, and' 
' other supjDortive services which are required to assist a 
handicapped child in benefiting from special education, and 
includes speech pathology and audlology', psychological 
services, physical and occupational therapy, recreation, 
early, identification and ass,essnent of disabilities in chil- 
dren , counseling services , medical services , for diagnostic 
or evaluation purposes, school health services, social work 
services , parent counseling and training ,^ and transportar 
tibn. i • ' 

<t . . ., ■ 

The provisions for special transportation services 
should be included in the lEP. 'Special transportation is 
defined "as those transportation services which are required 
J)ecause of the child's exceptional eharacteris.tics or the 
location of the special education program, or related ser- 
vices, and which are in addition to the regular transpor- 
tation services provided by the local school district." 

Extent to Which the ^ M Will Participate in Regular Educa - 
tion Programs _ ^ ~ 

The lEP must include a statement that specifies the 
extent to which the child will participate in regular educa- 
tion. The amoi'-c of time. that the child spends in regular 
education «:liuuld be consistent with the child's ability to 
function adequately and 'appropriately. 

4. PROJECTED DATES FOR INITIATION OF SERVICES AND 
ANTICIPATED DURATION OF SERVICES ^ ~ 

At the meeting to develop the lEP the participants 
should specify 4he projected dates for initiation and antici- 
pated duration of each service listed in , the lEP. The 
anticipated duration should be the length of time servicer, 
are expected to be provided. Best practice suggests that 
an estimated conclusion date be specified in the lEP for 
each service component. These estimated conclusion dates 
may be any time during the year; however, they should not 
exceed one year from date of initiation, 

5. APPROPRIATE OBJECTIVE CRITERIA AND EVALUATION 
PR OCEDURES AND SCHEDULES FOR DETERMINING,~ON" AT 
LEAST AN ANNUAL BASIS, WHETHER THE SHQRT-TERM~ 
OBJECTIVES ARE BiSiNG" ACHIEVED . 

Even though appropriate objective criteria and evalu- 
ation procedures and schedules are listed separately in the 
State Rules and Regulations it [s, in reality, an integral 
part of the • previously discussed short-term objectives 
component . 
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The short-term objectives specified in the lEP should 
be reviewed as often as the nature and content of the 
objectives dictate. 

A schedule for reviewing during the year whether the 
short-term objectives are being achieved could be included 
in the lEP. However, the re\newing of the achievement of 
the short-term objectives must occur at least annually. The 
schedule (anticipated date) for this review must be ^speci- 
fied in the. lEP. The annual review should determine tile- 
extent to which the child has met the objectives specified in 
the child's IE? . 

RECQMMENDEE) lEP COMPONENTS 

In addition to the preceding mandated components,, recommended 
best practices should include: 

6. date of the multidisciplinary conference and the names of partici- 
pants in attendance; 

7. long-range goals; • r 

8. name(s) and position(s) of individual(s) responsible for , imple- 
menting the goals and objectives; 

9. special instructional media and materials; 

10c space for noting child's strengths and talents; 

11. names and positions of participants in attendance at the lEP 
meeting; 

12. parents' rights checklist; 

13. anticipated month ^ind year, of next three-year reevaluation; 
and/or 

14. avoidance of educational jargon. . « 

The best practice components are defined as follows: 

6. DATE OF MULTIDISCIPLINARY. CONFERENCE AND NA MES OF 
PARTICIPANTS IN ATTENDANCE - ] 

By adding the date of the multidisciplinary conference and 
names of participants, the lEP would fulfill the requirements of« 
the State Rules and Regulations, Section 9.18, thus eliminating 
the necessity of preparing a separate written report of the 
results and recommendations of the multidisciplinary conference. 

If the lEP is utilized also as the written report of the 
esults and recommendations of the multidisciplinary conference, 
a copy of the lEP, together with all documentation upon which it 




is hstsed, should be kept on file by the local school district. 
The parents should be informed of their rights to access of the 
report^ * >. 

LONG-RANGE GOALS . 

Long-range goals are an attempt to anticipate the child's 
future beyond the Immediacy of the present year. They should 
provide a framework within which annual goals can be projected. 
They should answer the question, "What are the expectations for 
thfe child three to five years from now?" However, the Intent of 
long-range goals is for planning .purposes and not one of a 
8(Blf-fulfilllng prophecy. (See Figure 4) 

INDIV IDUAL(S) RESPONSIBLE FOR IMPLEMENTING THE GOALS 
AND OBJECTIVES ~ ; 

A list specifying the names and positions of individuals, 
responsible for implementing the goals and objectives should be 
includid to clarify each indivlduars responsibility and to better 
coordinate team efforts in the implementation of the lEP. 

SPECIAL INSTRUCTIONAL MEDIA AND MATERIALS 

A list of special instructional media and materials may facili- 
tate the acquisition of materials which may not be readily avail- 
able to the implementer but which may . be needed for lEP 
implementation (e.g./ typewriter, model telephone, sandbox, 
xhigh interest-low reading level textbook). 

S PACE FOR NOTING THE CHILD'S STRENGTHS AND TALENTS ' 

A space for noting the child's strengths and talents should 
be included so that the lEP does not focus entirely upon the 
child's deficits. 

PARTICIPANTS IN ATTENDANCE AT THE lEP MEETING 

A list specifying the names and positions of participants in 
attendance at the lEP meeting should be included for moniXoring 
purposes. 

PARENTS' RIGHTS CHECKLIST 

A parents' rights checklist insured that parents have been 
informed of their rights at crucial points in the lEP process and 
have participated in the process. (See South Metropolitan Asso- 
ciation Sample lEP Form, Appendix A). 

Recommended, best practice also includes: ^, 
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ANTICIPATED MONTH. AND YEAR OF NEXT, TH REE- YEAR 
REEVALUATIOfr ^ ' . — 

A reevaluatlon of the child should be conducted every three 
years, or more frequently if conditions warrant or if the child's 
parent or teacher requests an evaluation. The anticipated month 
and year of the next three-year reevaluation should be recorded 
on the lEP for monitoring purposes. 

AVOIDANCE OF EDUCATIONAL JARGON 

Educational jargon should be avoided when writing, develop- 
ing, and preparing the lEP so that it is easily understood by all 
parties. 



-44- 52 



IV. ROLES AND RESPONSIBILITIES 



According to P.L. 94-142 and related Federal and State Rules 
and Regulations, a multidisciplinary team approach to the IE? process 
is mandated.' To promote the most efficient movement through the lEP 
process, roles which have not been defined in relation to that process 
should be established within each working unit, e.g., school district, 
special education joint agreement, etc. Because each district or 
cooperative must work within its own constraints , each will undoubt- 
edly adjust the team approach to a committee model which best fits its 
.own needs and available staff, while still' addressing the individual 
needs of the student. ^ 

It is logical to assign those undefined tasks to those ' persons 
whose certification, authority, and/or interaction with other school 
personnel and the community at large places Jhem naturally in these 
roles. While certain responsibilities on the following pages are listed 
as being appropriate to a number of personnel, this is not to imply 
that a duplication of efforts is recommended. These tasks should be 
assigned to those personnel within a district who are most appropriate 
for that particular district. 

A specific case in point deals with attendance at the lEP meet- 
ing. While any of the individuals responsible for fulfilling the 
specified roles noted on the following pciges may attend , the 
August 23, 1977, Federal Register explains ^tjiat: ^ 

The statute does not require all lEP implementers to be involved 
in the meetings. It was the intent of Congress that IE? meetings 
generally be small. This jaositipn is reflected in the following state- 
-ment by Senator Randolph, sponsor of P.L. 94-142, in the June 18, 
1975, Congressional Record: " 

"In answer to my colleague, it was the intent, and I 
believe, I can speak for the subcDrnmittee and the committee 
in this matter, that these meetings. . .be small meetings; 
that is, confined to those persons who have, naturally an 
intense interest in a particular child, i.e., the parent or 
parents, atid in some cases the guardialKof the child. 
Certainly the teacher involved or even more than one 
teacher Would be included. In addition, there should be a 
representative of the local educational agency who is 
qualifted to provide, or supervise the provision of, 
specially designed instruction to meet th'e unique needs of 
handicapped children. 

These j^e the persons that we thought might well be 
include(!fr ' That is why we have called them 'individualized 
planning conferences'. We believe that they are worth- 
while, and we discussed this very much as we drafted the 
legislation . 
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While very larfle lEP meetings might generally be inappro- 
priate, there *may be specific instiance^ wher^ additional 
participants; are, essential. In order tb enable other persons 
to be included, the Office of Education retained a provision 
from the proposed rules which authorized the attendahce of 
'other participants, at the discretion of the agency or 
- parents.'^' . \ 

Responsibilities of multidisciplinary conference participants could 
' : - include the following: 

\, Director of Special Education 

9.15.1 "The special education director or designee* who is qualified to 

provide or supervise the provisii?n of special education" is required 
as a participant at all conferences at which placement decisions are 

12.04 made. "Each director and assistant director of special education shall 
hold a valid administrative certificate and sha]l meet requirements for 
approval as outlined l?y the Illinois Office of Education in the Speciah 
Education Certifiqatibri ^ and Approval RequirementSj and Procedures . " - 

Only directors of special education at the joint agreement level 
and in special education service unit single districts (e.g. , Spring- 
field) are recognized as state-approved directors of special education. 
The joint agreement (the organizationar unit developed by formal 
agreement betweJten districts) is ^considered a service agent of the 
participating ' districts : . 

V • ♦ 

There- \k only one state<-appr6ved director of special education 
j for each joint agreement or single unit district. Othfer personnel 
designated by districts as directing special education are not con- 
sidered by the Illinois Office of Education to be the "special education 
' director" referred to. in Section 9.15.1, although their duties within a 
district may include administrative work in special education. How-, 
ever, the local' district person assigned to direct special education 
may also b& the person named by the joint agreement^ 6r single unit 
3Istrict state-appro^^d director of special education as ' his/her 
designee under Sec^bn 9.15.1 of the State Rules andj Regulations. 

3.07 The establishment and. operation of all special education programs 

and services should be under the coordination ai.d educational direc- 
tion of a state-approved director of special education. 

3./K) "The specific responsibilities of' special education administrative 

and supervisory personnel and local district administrative personnel 
in relation to special education instructional and resource programs 
and related services sh&ll be delineated in writing^nd made known to 
all persons involved." Beyond these requirements it may be within 
the scope of the director's responsibility to do the following: 

^he school principal or someone who holds administravive approval to 
administer special education would be an appropriate designee if so authorized 
by the state-approved director of special education'. 
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1. receive the referral unless the written local . referral 
process states otherwise; \ 

2. ensure due process procedures are\ adhered, to; 

3. communicate to parents their rights under due process; 

■• ^ y-' 

4. arrange for a translator /interpreter] if necessary; 

^- I ■ .. 

5. appoint members of the evaluation team within his/her juris- 
diction; 

6. act as or appoint a chairperson for the multidiscipinary 
team; 

t 7. make scheduling arrangements for. r«:iy special . eciucation 

personnel who may be -required for assessment/ planning pr 
service provision purposes; 

8. review 7 district recommendations for special education place- 
ment for individual children if so designated by the local 
school district of residence; 

9. ensure participation by a representative of the private or 
state-operated program, when appropriate; 

10. investigate the availability of eligible nonpublic programs, 
when it is determined that local public programs are inade- 
quate, giving first consideration to state-operated pro- 
grams. 

Prin cipal 

At the multidisciplinary conference the school principal may act 
as the designee for the state -approved director of special education.* 
The school principal can also serve as an appropriate representative 
oi the child's local district of residence. Other suggested responsi- 
bilities appropriate to his/her role would be to: 

1. ensure due process procedures are adhered to; 

2. communicate to p.rrents their rights under due process; 

3. arrange for a translator/interpreter, if necessary; 

4. asiSiyn and define the role(s) of others; 

5. appoint members of the evaluation team within his/her 
jurisdiction; 



*The school principal or a supervisor someone who holds administrative 
ap")roval to administer special education would be an appropriate designee if so 
authorized by the state-approved director of special education. y 



•* ' ■ . ' • ^ *; 

. ■ ■ ";\ . /^ : ^ ■. ■ 

6. make scheduling arrangements for any school personnel who 
may be required for assessment, planning or servicie pro- 
vision purposes; 

7. -act as the chairperson and facilitate group, decision majking; 

.1 ^ ' ... 

8. coordinate 'team activities; 

9. assess the child's learning environment, e.g., seat place- 
n)ent, number of classroom changes required during the 
school day, social interaction with classroom teacher, etc.; 

10. forward hearing and vision screening test results and a 
report regarding the child's medical history arfd current 
health status to" the director of special education or his/her 
designee. 

Representative of State-Operated or Private Programs 

If a multidisciplinary conference determines that a child cannot 
be provided with an appropriate education in the public schools, State 
' Rules and Regulations require the participation of a representative of 

the nonpublic school in the meeting to develop an lEP prior to 
pla^,ement. If the representative cannot attend, other methods to 
insure participation 1/y the state-operated or private program should 
>. be~^sed. 

The, role of a representative of a state-operated or private 
program may include: 

1. participating in the development, implementation, and 
evaluation of the lEP; 

2. providing information on the child's: 

a. anticipated adjustment to the state-operated or pri /ate 
\ program, and/or 

b. history of performance in the state-operated or private 
I program; 

3. maintaining communication and coordination with the public 
school and parent(s); 

4. assistiiiig in establishing criteria for re-entry into the public 
school. 

School Psychologist 

5.01.2 State Rules and Regulations require that school psychological 

services to and on behalf of students who require psychological 
evaluation and assistance in their educational or behavioral adjustment 
should include, but not be limited to: 

1. screening of school enrollments to identify children who 
should be referred for individual study; 
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2. conducting individual psychological examinatiohs and inter- 
pretation of those findings and recommendations which will 
lead to. meaningful educational experiences for the child; 

> 3. counseling and performing psychological remedial measures ' 
as appropriate to the needs of students, individually or in 
groups ; 

{ 

4. participating in parent, education and the development of 
p^ent understanding; 

5. consulting with teachers and other school parsonnel in relar 
tion to behavior management and learning problems ; 

6. consulting in program development; ^' 

7. attending the initial multidisciplinary conference/lEP meet- 
ing. ' ' 

School psychological services should be available in appropriate 
quantity to all children for whom the district is responsible.. _ They 
r>hould be utilized to assist in the process of developing an edu- 
cational climate conducive to the optimum development of all children. 
Emphasis should be placed on prevention as well as rehabilitation, on 
indirect as well as direct services. 

Those duties which are not^ mandated but may also be performed 
by the psychologist are: 

8. coordinating evaluation information of the various related 
services personnel; 

9. attending the I BP review meeting; 

10. assisting the team in defining the child's placement/ learn- 
ing environment. 

Additional responsibilities could include aiding the chairperson in 
the following capacities: 

11. collecting and* collating any preexisting, available informa- 
tion on the child: 

^. in-district cumulative information, 

b. out-of- district pertinent information, 

c. evaluations outside the educational setting; 

12. distributing /collecting evaluation report foims to/from the 
evaluation team members ; 

13. compiling evaluation results and distributing them to the 
multidisciplinary /I BP team participants; 
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Speedfn and Language Clinician 

State Rules and Regulations require that speech and language 
services t\. ' all students with speech and/or language impairments 
which interfere with their educational or social development be made 
available as a: 

1. special education related service, . • 

2. special education resource program, and/or 

3. special education instructional program. 

Speech and language services should include, but not be limited 

to: 

1. screening and diagnosis of children with suspected lan- 
guage impairment; 

2. planning and developing the clinicaL program; 

3. providing therapy for children with impairments of oral 
' language comprehension, production or usage, including 

disorders of fluency, pbonation^ resonance, articulation, 
and oral language formation; 

4. providing parent counseling; 

5. providing referrals and follow-up; 

6. providing consultative and resource services to other 
professional personnel. 

For children whose problems seem to be limited- to the area of 
speech and/or language, the speech and language clinician's responsi- 
bili ties include: 

It 

7. assisting with those components of the speech and language 
case study evaluation defined by the role and/or district; 

8. reviewing the findings of the speech and language case 
study evaluation; 

9. ' determining the child's digibility and need for' speech and 

language services; 

10. convening meetings for the purpose of developing, 
reviewing, and/or revising the child's lEP; 

11. following the initial lEP meeting, making recommendations to. 
the local district superintendent or designee for appropriate 
placement; 



\ 

\ 
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12. placing a. report of the findings and recommendations in the 
chiJd'« t'jnipcrary student records. 

For a spPif ch and/or iMixguatje impaired chijd exhibiting additional 
handicapping condition!^ or educationcil deficits, the spjeech and lan- 
guage dlBician's resfionsiblUties include: ,. ■■- 

13. reffer'nn<| liie child for further evaluation; > 

14. participating In the multidisciplin'ary conference; 
Additional res pon^sibili ties could include: 

15. participating iii the meeting(s) to develop, review, and/or 

revise i'.h.e lEP.. 

Special fiiucalion Teacher 

The presence of the follov\ang individuals is required at . the 

muUidiscHplinary conference: . , 

L those scho<.)l persorinel involved in the educational evalua- 
tion of the child (usually the special education teacher is a 
, member of the multidisciplinary evaluation team); and 

2. those special education personnel who may become respon- 
sible for providing and implementing the special education 
program of the child. 

It is suggested that the role of the special education teacher. 

should include.,- 

1. working cooperatively with regular education personnel; 

2. assessing the child's learning environment and learning 
style; \ 

3. attending the meeting(s) at which "'the lEP is developed; 

4. offering input in the team development of long-term and 
annual goails and short-term objectives; 

'j. implementing those goals and objectives which pertain to 
his/her area of expertise; 

6. monitoring frequently the child's progress toward the 
accomplishment of the goals and objectives; 

7. communicating the child's ongoing progress to parents; 

C. evaluating, at least annually, the child's progress toward 
the accomplishment of the goals and objectives; 
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9.' reviewing the evaluation data in order to provide recommen- 
dations for ppssible lEP revision.' 

Regul ar Education Teacher 

The following mandates may be interpreted as ^elating to the, 
regular education teacher's role: 

1. participating in 'the multidisciplinary conference aud/or lEP 
meeting as appropriate; 

((For a handicapped 'Child who is being considered for 
placement in special education, the "teacher" could be 
the child's regular teacher, or a teacher qualified to 
provide education in the type of program in which the 
child may be placed, or both.) 

Additional responsibilities may include: 

2. working cooperatively with special education pers9nnel; 

3. a. . providing information on the child's history of pisrfor- 

mance in the regular classroom, and/or 

b. providing' information on the child's anticipated adjust- 
ment to the regular classroom environment; . • 

4. offering input in the team development of long-range and 
' annual goals and short-term objectives; 

5. implementing those goals and objectives specified in the lEP 
which may require modification of the regular curriculum 
within the regular classroom; > 

6. frequently monitoring the child's progress toward the 
accomplishment of the goals and objectives which they are 
responsible f6r implementing; 

7. communicating the child's ongoing progress to parents; 

8. "'' evaluating, at least annually, the child's progress toward 

the accomplishment of the goals and objectives which they 
are responsible for implementing; 

9. reviewing the evaluation data in order to provide recom- 
mendations, for possible IE? revision. 

School Social Worke r 

State Rules and Regulations mandate that school social work 
services to and on behalf of students whose educational or behavioral 
development is restricted due to social or emotional considerations, 
family circumstances, or problems of the environment should include; 
but not be limited to: 




1. consulting and providing inservice training experiences to 
school personnel on behalf of children ;,, 

2. conducting the social developmental study in a case study' 
evaluation and participating in the identification of those 
chil$lren who require social work intervention; 

3. providing direct services to children; 

4. ser\^ing as a liaison between the home and the school and 
for* providing parental education and counseling as appro- 
priate in relation to the child's problem; 

, " ■ ^ 

5. facilitating the effective utilization of existing community 
resources to meet the needs of school children and dssisting 
in developing services which are needed but unavailable. 

School social work services should be available, in appropriate 
quantity, to all children for whom th« district is responsible. They - 
should be utilised to assist in the process of developing an edu- 
cational climate conducive to the optimum development of all children. 
Emphasis shall be placed on prevention as well as rehabilitation, on 
direct as well as indirect services. , 

In addition, it is suggested that because of the intimate contact 
with the home, the responsibilities of the social worker should also 
include: 

6. making home visits, when necessary, to obtain parental 
consent before a case study evaluation is conducted or 
before initial placement in special education; 

\ • 

7. consulting with lEP team members regarding the pupil's 
, behavior ^management, learning problems, and program 

development. 

Additional responsibilities could include: 

8. distributing/collecting evaluation report forms to/from 
evaluation team members ; 

9. compiling/distributing evaluation results to participants in 
the multidisciphnary conference/IEP meeting; 

10. collecting and collating any preexisting, available informa- 
tion on the child: 

a. in-district cumulative information, 

b. out-of-district pertinent information, 

c. evaluations outside educational setting; 
U. rjsessing the child's learning environment. 



School Nurse 

State Rules and Regulations require that school health services 
should be provided by the local district when the multidisciplinary 
conference determines that such services wonld* fslcilitate the educa- 
tional development of exceptional children. In most cases of a child 
being staffed for the first time, best practice indicates th^ need fp,r 
the school nurse to participate in the initial multidisciplinary confer- 
ence. The school nurse shpuld provide: ' 

4. interpretation of a current physical exain by a physician 
and a health history from the parents regarding the child's 
medical history and current health status; 

^ ' ■ ' . 

2. results of a current vision and hearing screening. 

I. 

It is recommended that the school nurse: ■ > 

3. participate in screening for special education problems and 
make recommendations to the multidisciplinary team for 
further evaluation based on contact with children and their 
records; 

« . V 

4. act as liaison to medical personnel; 

5. assist in distributing, collecting, and evaluating medical 
records and any other pertinent information relative to the 
child's handicapping condition; 

6. describe possible effects of medication and medical condition 
on educational performance to the multidisciplinary team and 
parents; 

7. evaluate lEP goals and objectives - so they do not violate or 
exceed the child's medical limitation; 

j3. provide parents and students with health counseling and 
make referrals to appropriate health agencies; 

9. provide the multidisciplinary team with follow-up information 
as needed relative to the child's health. 



Guidance/Special Education Counselor 

State Rules and Regulations require that counseling services and 
parent counseling or training should be provided by the local district 
when the multidisciplinary conference determines that such services 
would facilitate the educational development of exceptional children. 
The role of the special education counselor because of his/her unique 
relationships with the student, school, home, and community may 
include : 



1. promoting effective int.egration between the regular high 
r, sdhool program and the special education program; 

2. monitoring student progress; 

3. ^ working with school personnel regarding problems of disci- 

pline and attendance ; ' ^ , ' 

'4. providing individual ahd group counseling; 

5. planning the class schedule; 

6. participating in meeting(s) to develop, review, and revise 
the lEP; 

. 7. attending annual review meetings at the grade school for 
incoming freshman; ^ V 

8. gathering data from sending school and orienting hew 
students to the school; ' 

9 . ' informing parents regarding the student's academic and 

" social progress; 

''. ■ ■ 

,10. maintaining necessary student records; 

11. providing career education and occupational alternatives; 

■' • , ■ 

12. providing consultation and coordination in curriculum 

development. 



VoGational/Career Educator • . • 

The role of the vocational/career educator may include: 

1. participating in the meeting(s) to develop > review and 
revise the lEP; 

2. defining those programs and courses - in which the handi- 
capped student will be participating; 

3. identifying the related services needed to carry ou. such 
activities in regular vocational programs; 

4. providing or assisting with referral for vocational counsel- 
ing and guidance services; 

5. providing or assisting with work experience programs for 
. handicapped students; 

6. providing or assisting with job placement and follow-up. 
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Parent ' 

State Rules and Regulations require the inclusion of parents in 
meetings to develop, review, and revifee their child's lEP. • 

Specifically, State Rules and Regulations require that parents: 

1 . provide written consent before a case study evaluation or 
reevaluation can occurv,. and 

2. provide written consent for the initial placement in a 
' program providing special education and related services. 

At is further suggested that parents: 

. 3. upon notification , attend any meeting at which placement 
and/or IE? decisions are made; 

4. bring to the meeting(s) such persons and/or information as 
they feel may be necessary to assist them; 

5. provide information on their child's level of functioning 
pertinent to the child's program; 

6. provide medical jand social history and secure needed 
medical care; 

7. provide input in the development of goals and objectives 
and provision of services; 

8. control the release of their child's school recoras to other 
than authorized school personnel; 

9. implement those goals and objectives specified in the IE? 
which may require home involvement; 

10. maintain ongoing contact with other IE? implementors ; 

11. foster program continuity between home and school pro- 
grams; ' 

12. ' monitor continuously the accomplishment of their child's 

goals and objectives and the provision of services. 

Personnel Providing Other Related Service s 

Depending on the needs of the student, ether professionals may 
need to have input at various stages of the lEP process. Since most 
of these professionals are trained to work within limited age or 
handicap parameters, and since their roles are often defined by their 
area of expertise and/or their particular setting, it is difficult to 
fully describe their roles in this document. 
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The following list is not all inclusive, but some of these profes- 
sionals include:. > r 

I. regular and/or adapted physical education teacher; 
2.. art therapist; 

3. audiologist; 

4. guidance counselor; 

5. Head Start teacher; 

6. music therapist; 

7. occupational therapist; 

5.02 Q, parent counselor or trainer; ' 

'9. physical therapist; 

\ 10. physician licensed to practice medicine in all of its branches 
for diagnostic or evaluation purposes ; 

II. , reading specialist; 

5.01.4 12. special reader service, braillists, and typists as required; 

13. vocational rehabilitation representative; 

5.01.4 14. interpreter for the deaf or non-English speaking indi- 

vidual. 
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V. CRITICAL ISSUES ANI) ANSWERS ^ 

I ■ ( ■. / ' ■ v •" . ■■ ' ' ■ 

1. (i\ Who has to have an lEP? I ' 

A. Every . child included in the annual State child count for 
P.L. 94-142 and P.L. 89-313 (Titlcijl) programs has to have a 
current annual lEP completed and pn file. 

^ 2» • Q. What is the "child count?" 

a! The child pount is a listing of ideintified handicapped childi'en 
i Who are receivind special education for which the district wi^ 

\ receive funding! from the fedeif at "government under P.L. / 

94-142 and P.L. 89-313. / , v/ 

■ i !. ■ . 

.3. Q. When does the IjEP have to be in 'effect? 

A. If the lEP has befen reviewed an <i revised at an annual review- 
meeting held at fehe end of the school yfear or during the 
summer, the lEP is to be impleijiiented at the start of the new , 
school year. If, i however, a new child is determined to.be in 
need of special education durii^g the^^ school year, ajneeting 
, ;must be held to develop the childy lEP within 30 calendar 
dkys of the determination that {the Child needs special educa- 
V tion. But in no case should a child's placement be imple- 
mented prior to the completion of the lEP including initial 
short-term objectives. The lEP. is to be implemented as soon 
as possible, but in no case shall placement occur' later than 
^ the beginning of the next school semester. If the special 
education placement is not possible prior to the next school 
semester, the local school district is responsible for providing 
interim services between the jalacement determination and the 
actual placement which are as appropriate to tjie child's needs 
as possible. 

4. Q. Do parents and professional^ have to sign the lEP? 

A. No. State Rules and Regulations require written parental 
consent only for. conducting any case study evaluation or , 
reevaluation or the initial placement of an exceptional child in 
a program: providing special ' education and relate^ services . 
Neither State nor FederalJ:Ules and Regulations sj^ecify that 
the parents or school i^rofessionals have to sign the lEP. 
However , the law does require the attendance 61 certain 
school, professionals at a mteeting to develop a child*^ lEP. 
The law futher ispecifies thai the parents must be notified df 
the lEP meeting and that; the district must take step^ to 
insure their presence at the meeting to develop their child's 
lEP or are afforded an opportunity to participate. Some 
school districts voluntarily employ the practice of signing the 
I BP as a means of acknowledging these individuals' involve- 
ment in the development of the IEP> and that they are 
cognizant of its contents. Other' school districts employ a 
practice of having the parents sign the lEP as a means of 
verifying the parents' approval of the contents of their 
child's lEP, since the parents have the option of accepting or 
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rejecting the proposeti lEP. Still othef ich(x>l districts 
require .written parental consent on the lEP for initial 
placement. , The parentCs) must/ be fully informed of and 
} understiinds all information relevant to the activity ,for which 
consent is sought. If the parents arfe dissatisfied with any 
. portion of their child's IE?,/ they should - express their 
dissatisfaction . A ' me^eting should be held whereby these 
differences niay be resolved: ^ If the disagreement cannot be 
resolved/, then the parents , may wish to^pursue a du^ process 
hearing. ' * / ' ' ; 

Q,. Will teachers be hMd accountable if the child does not achieve 
. the growth projected in the annual goals ^and objectives? 

A. Each local school district must provide special education and 
related services to a handicapped child in accordance with ^e 
child's individualized education prqgram. ; Federal Rules and 
Regulations, Section 121a. 349, specifies that the local school 
district, teachers or other persons Cannot be held Accountable 
if a chUd does not achieve the growth projected in,' the annual 
goals and objectives. However, this ddes not relieVe agencies 
and teachers from makinfcf good faith efforts to ^assist the 
. child in achieving the goals and objectives lisited on the 
child's lEP. . 



6. Q. Does a school district have to provide to a handicapped child. 

only those Services which are' available in the school district? 
^. No. X.he services a child is to recfeive are deterymined by ^e 
. child's needs. The servic^ specified on th6 lEP are 
address these needs. The school district may /contract vmt^ 
private agencies or individuals, other school districts, and/or 
; state agencies if the fjiU range of services are not available 
at the local level. If there is a question as to whether or hot 
a service is appropriate for the local school district to 
. provide, \t is advisable to have a person who is qualified and 
someone who is authorized by the school district to make a 
determination. 



chool district of 
chool district of 
ay delegate the 



7. Q. Who is re^onsible for the lEP erf -a child placed in a non- 

public school by a local school district? 
A. In the case of a child placed by the local 
residence into a nonpublic school, the.,local 
residence, dmce placeirient is determined, 
completion of the lEP. The following proc^ures should be 
considered when delegating this activity: the delegation 
should be done in. writing; the receiving program must 
develop the lEP in accordance with the / State Rules ana 
Regulations, Section 9.18a; and the local school district must 
receive a copy of the lEP. However, finaj responsibility for 
developing, reviewinc and revising the ^hild's IE? remains 
with the local school district of residence. [ 

8. Q. Do all speech and/or language impaire(^ students need an 

lEP? 
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' ^'h. Every speech and/or language impaired student who Is in- , 

eluded on the child count needs an> lEP. If the child is not 

included on thfe' count and is receiving speech therapy, ah 
lEP does^ot need to, be written. . 

. " , " . ■ i" * • 

9. Q. ' Db children receiving only related services need an lEP? 
A- P. L, , 94-142 covers only, handicapped children who are receiv- 

• -* ing special educatiorj or special education and related ser- » 

vice's. It doe's not cpvfer those children in the standard 
educational program receiving related services. Therefore, if 
' a child is nbt .r,eceiving special education, an lEP is not 
necessary. F.R.R. 121a. 14, Comment (1), states: :''The 
definition of 'special education' is a particularly important one 
' under these regulationa , since a child is not handicapped 

unless he or she needs special education... The definition of 
'i^elated services' (Section 121a. 13) also depends on this 
definition, since a related service must be necessary for a 
child to benefit from special education. Therefore, if a child 
does not r need special education, there can be-'np 'related 
services' and the child ....is not covered under' the Act." 

10. Q. Who is "a representative of the local district, other than the 

child's teacher, who is qualified to provide or supervise the 
provision of special education?" 
A. " The intent, of the law is to ensure that at least one par- 
' ticipartt in the IE? meeting is aware of all available service 
options and/qi* one participant has the authority from the 
local school district to commit services. In most cases the 
latter individual has an administrative* certificate, e.g., 
stata-approved director of special education or principal . If 
« the representative of the local district is not certified in 

,1 special education, someone . qualified in the area of suspected 
I . disability should also attend to assure all special education 
service options are conjsldered . 

11. Q. Do we need to specify. on the lEP the exact percentage of 

time per week the child will be able to spend in the regular 
classroom? - / 
A. State , Rules and Regulations specify that the lEP is to include/ 
the extent to which the child will be able to participate in 
regular educational programs. It is not mandated that this 
, "extent" be stated as a percentage. 

12. Q. Must an - lEP Ixl written for a child receiving home and 

hospital services? 
A. If the child is counted .in the child count, and is receiving or 

is to receive special education services, he or she must have 
^ an lEP regardless of where the^ services are delivered , i.e., 

^ home or hospital. * . , 

',. 13. Q When should related services personnel attend ^a multidis- 

ciplinary conference? g 
A. State Rules and Regulations require "all those school person- 
ael involved in the evaluation of the child" and "other indi- 
^'iduals at the discretion of the parent or public agency" to 
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attend the multidisciplinary conference. "Other individuals at 
the discretiga^f the district" could include related services 
personnel. "Other individuals at the discretion of the 
. parent" may include legal representation, a child advocate, or 
another parent. Individuals, other than school personnel, 
involved in the evaluation of the child may be invited to 
attend by the parents or the district. 

ft 

it • • { 

14. Q. Who is responRible tor communicating with Head Start program 
staff members in developing Individualized Education Pro- 
grams? 

A. The local school district is responsible for conducting a 
meeting at which the lEP is developed. Therefore, if a Head 
Start progra* staff member is to be involved with a particular 
exceptional child, it is the responsibility of the local school^ 
. district to contact Head Start. 

15 Q. What financial and personnel resources are available to help 
districts implement lEPs? 
A. Financial Resources 

The state requires that a least 10% of the flow-through funds 
tc districts under P.L, 94-142 be allocated to inservice train- 
ing, which may include training on the development or imple- 
mentation of lEPs. In addition, if "implement" refers to 
carrying out, in classrooms, programs or related services, 
" the activities implied in the student's short-term objectives, a 
variety of state funds, as well as federal funds, can be 
applied, such as, personnel, transportation and extraordinary 
cost reimbursement. 
Personnel and Agenc ies \ 
Directors of Special Education 
Regional Superintendents 
Regional Special Education Services Centers 
Joint Agreements 
Illinois Regional Resource Center 
Illinois Office of Education Program Service Teams 

16. Q. Do medical services have to be provided at no cost to parents? 
A. Yes, but only if the medical services are diagnostic in nature 

and necessary to determine if a child is handicapped. Medical 
services that are restorative or rehabilitative in nature cannot 
be funded under P.L. 94-142 and are not the responsibility of 
the local education agency. 
'\ • 

17. Q. Must the ^school district pay for all special education and 

related services? 

A. The loceil education agency has the responsibility to provide 
all special education and related se'^vlces required by a 
particular student's needs: as specified on the lEP or to see 
that such services are available. This does not mean neces- 
sarily that the school district has to pay for all of the 
programs an J services needed by the child. It would be 
appropriate for the school district to take the responsibility 
of coordinating community, private, and state resources. 



-61- Si) 



II 



■ \ 

18. Q. What is an "appropriate" education? 

A. Special education and related services provided in conformity 
with the lEP. « ■ 

19. Q. Does ea^ch implementer of a program or related service pre- 

pare a Separate IE? for the student? 
A. No. The IE? is prepared in concert by all participants ' at 
the multidisciplinary/IEP meeting. 

20. Q. can a handicapped child be pv^t on a waiting list if services 

are not immediately available within the school district? 
A. It is in violation of the law tq deny services to a handicapped 
child. After the determination of eligibility and need for 
special education placement, /placement should be made as soon 
as possible, but In no case should placement occur later' than 
the beginning of tlie next sdhool semester. When special 
education placement is noi possible prior to the next school 
semester, the local school/ district is responsible for providing 
interim services betweeiy placement determination and actual 
placement which are as / appr(^priate to the child's needs as 
possible. The local syhool district should provide written 
notification to the child's parents and the State Superin- 
tendent of Education regarding the nature of the services the 
child will I receive in th;^ interim. 

Districts maintaining^a waiting list and requiring present staff 
. to temporarily accoiimodate children by increasing class size/ 
case load, must 1^ able to; justify that the child is provided 
with "appropriate" services, 

/ ■ 

Pending the cohipletion of | the due process hearing, and any 
, appeal toi the /Illinois Officfe of Education, the district should 

postpone any^ proposed change in the child's educational ^ 
placement, unless the State Superintendent of Education 
decides that the health and safety of the child or others 
would be endangered. In Ithis case, the local school district 
is responsible for developing an appropriate interim placement. 

21. Q. Who pays for an independent evaluation? 

A. A parent has the right to request an independent educational 
evaluation at public expense if the parent disagrees with the 
evaluation obtained by the public agency. ^ However, the 
public agency may initiate a hearing to show that its evalua- 
tion is appropriate. If the final decision is that the school's 
evaluation is appropriate, the parent still has the right to an 
independent educational evaluation , but not at public 
expense. The results of this evaluation must be considered 
by the child's school in making decisions regarding their 
child's program. In the case of a due process hearing, the 
hearing officer has the authority to require additional evi- 
dence if it is deemed necessary. The hearing officer may 
order an independent evaluation at local school district 
expense. He/she may recess the hearing for a specified 
period in order to obtain the additional information necessary. 
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How many goals should be written? 

The nun^er of goals developed for a child should be deter- 
mined by consensus of the participants; reflect the child's 
needs; be prioritized; address the child's deficits; and not 
necessarily include goal(s) for all areas (academic, vocational, 
social, etc.) or if the child's performance is acceptable in 
that area. 

23. Q. Is it possible for the school to suggest any medical evaluation 

without having the school pay the costs? 
A. The school should feel free to make whatever recommendations 
it deems appropriate in the child's interests. When a medical 
evaluation service is diagnostic, in nature and necessary to 
determine if a child is handicapped, the school should accept 
financial responsibility, or locate an alternative agency to 
provide assistance. If the recoinmendation is directed towards 
the child's general well-being or ongoing medical care, then 
the school should direct the parent to an appropriate assist- 
ance agency, if the parent cannot afford the service. 

24. Q. Can the child's placement be implemented before any short- 

term objectives are written if all , other aspects of the lEP 
have been accomplished? 
A. No.' At least the initial short-term objective(s) for each goal 
must be developed by the participants at an lEP meeting and 
recorded on the lEP before placement is implemented. 

25. Q. Do the parents participate in the development of the lEP? 
A. Yes. Parental notification procedures must be followed to 

assure that the parents are present or are afforded the 
opportunity to participate in the development of their child's 
lEP. 

26. Q. Does a person representing the local district have to be in 

attendance at every lEP meeting? 
A. Yes. Someone who has the authority (e.g., state-approved 
director of special education, principal) to speak for the local 
district must be present at every lEP meeting. 

27. Q. Does this representative have to be in attendance at an lEP 

meeting if all that is being addressed at this meeting is the 
short-term objectives? 
A. Yes. 

* 

28. Q. If you complete all ?3pects of the lEP except for the short- 

term objectives at a meeting in which you determine if the 
child is handicapped and in need of special education, can 
you then within thirty calendar days hold an lEP meeting for 
the sole purpose of developing the short-term objectives? 
A. Yes. But you can not implement the placement of the child 
until short-term objectives have been written for each goal. 

All the participants included under Section 9. 18a. 2 and 9. 18a .3 
of the Rules and Regul ations to Govern the Administration 
and Operation of SpeciaF Education must be in attendance at 



this meeting. This includes a member of the evaluation team 
and a representative of the local school district, other than 
the child's teacher, who is qualified to provide or supervise 
the pro'^^sion of specii^l education and has the authority to 
speak for the local school district; 

Likewise, in an lEP meeting at which a case study reevalua- 
tion is being considered, a member from the reevaluation team 
and a representative of the local school district (see ques- 
tion 26) must be in attendance. 

29. Q. Can the short-term objectives be developed for less than an 

entire year, say just to begin services (e.g., the first 
month, grading period, or semester), and then at the end of 
that period (e.g., the first grading period) can another lEP 
meeting be convened for the purpose of reviewing and, if 
appropriate, revising the short-term objectives from the first 
grading period and/or developing new short-term objectives? 
A. Yes. The short-term objectives can be developed for less 
than an entire year (e.g., a grading period or semester, 
etc.) so long as there are short-term objectives in effect 
whenever a child is receiving special education and related 
services. The parents must be informed as to their duration. 

30. Q. If the short-term objectives are reviewed and revised periodi- 

cally during the year, but no major changes in placement arc 
anticipated, does an lEP meeting need to be convened every 
time the short-term objectives are rev ved and revised, and 
do the parents need to be notified ana invited to participate 
in a meeting to review and revise their child's short-term 
objectives? 

A. since the parents are members of the team which develops 
the short-term objectives and the team determines what the 
criteria, evaluation procedures, and schedules should be for 
determining whether the child is achieving the short-term 
objectives , the parents have an opportunity at that time to 
make their wishes known regarding how often the short-term 
objectives should be reviewed. State Rules and Regulations 
state that a meeting must be held at least once annually to 
determine whether a child is achieving the short-term objec- 
tives. Additionally, State Rules and Regulations specify that 
following the determination of the child's lEP, the parents 
shall be afforded, on an ongoing basis, reasonable oppor- 
tunity for comment on and input into their child's educational 
program. If either the parents or other individuals working 
with the child feel a need to convene an lEP meeting in 
addition to those already scheduled, parental notification 
procedures should be followed and an lEP meeting convened. 
If, hovever, the parents only wish to be kept informed of the 
proyiGoS of their child, teachers may wish to explore other 
means of communicating with the parents, if these are 
mutually agreed upon by the respective parties. A record of 
telephone calls and correspondence should be kept. 
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31. Q. Could you develop several (e.g., 3-6) short-term objectives, 

one for each grading period for each annual goal, and con- 
sider these as major stepping stones toward the attainment of 
the annual goal? 
A. Yes. ' 

32. Q. At the junior higli school and senior high school level, could 

goals be written on a semester basis instead of on an annual 
basis? 

A. Yes. Gtoals could be written on a semester basis for those 
subject or content areas which last only a semester . How- 
ever, annual goals should be written for subject areas which 
are developmental and continuous (e.g., an annual goal could 
be written for mathematics if the student was enrolled in 
general math the first semester and algebra the second 
semester). If a goal was developed for only one semester, its 
duration should be so indicated on the lEP. An lEP meeting 
should be held at the end of the first semester to determine 
if the student achieved the short-term objectives for that 
semester goal. If the student has achieved them, then new 
goals and short-term objectives will need to, be developed for 
new subject areas to be taken the second semester. 

33. Q. Depending on the severity of the^ handicap, teachers may 

wish tc develop instructional methods or task implementation 
objectives which could be viewed as more minute stepping 
stones to attaining the short-term objectives, a) Can these 
be considered equivalent to daily lesson plans? b) Would 
these have to be considered as a part of the lEP? 
A. a) Yes. 

b) No. They would be considered a best practice. 

34. Q. Do all implementors of goals need to attend the IE? meeting 

to develop the short-term objectives? 
A. State Rules and Regulations do not require every individual 
who comes in contact with the child to be present at an lEP 
meeting. The number of implementors in attendance above 
and beyond that which is called for in a lEP meeting is left to 
the discretion of the local school district. 
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APPENDIX A 
Sample Individualized Education Program Forms 



Note: The following sample lEP forms do not represent state adopted or 
required forms. 
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Sample Form 1: Letter of the l.aw 

State 
Rules & 
Regula- 
tions 

Reference 

Number! rumiriCATlON INFORHATtflN 



lEP from 

INDIVIDUALIZED EDUCATION PROGRAM 



to 



9.08 
9.08 

9.175 



Student Name 


Birthdate / / Age . Sex Grade 


Parenv(s) Names 




Address 


Telephone 


Ethnic Group _ 


Language or Mode of Conmunicatlon of the Home 


11^ rtLthe Child 


School District of Residence / L 1 I 11 


School Child Would Normally Attend ^-^^^^..^ / 



Exceptional Char«cterist1c(s) Deter'mined 
DATES . 




9.20 



9.18a 
9.18a 



9.25.3 



.9.18a 



Date of Referral / / * 

Date Case Study Evaluation Completed / 

Date of Multidisciplinary Conference 

Date of Initial lEP Meeting / / ** 

Anticipated Date of Annual Review / / 

(at least annually) 

Anticipated Date of Reevaluatlon / / 
(every three years) 



valuation and multidisciplinary 
be completed within 60 school days 
eferral . 



P meeting is to be held within 30 calendar 
determination that the child needs special 
educatfTTli iiu4 related services. 




***Not mandated on the lEP, but information must be 
on file in the local school district 



Paqe 1 



ERIC 



A-l 



?5 



Sample Form 1: Letter of the Law 



Student Name 



PRESENT LgVEL5 Of-' EUUCAtional perporwnce 




ANNUAL (iUALS 



SP P C I AL educa ti on ANP R g LA TE D ggRV I C E S 




Special Education Instructional Program 



Date of Initiation 
(beginning) 



Vocational Education (when appropriate) 

^regular s pecially designed 



Physical Education * 
Related Services 



/egular adapted 



13.03a Special Transportation 



LXIl'IT PARIICIPAnON l\\ ftPr.ULAR ^DUCMWir 




Anticipated Duration 
(ending) 



Subjects and/or Activities 



Extent of Participation (descrnbti 



*Phy5ic^l education, opecia] ly designed if necessary, 
must oe made available to every handicapped child. 



Page 2 



Sample Form 1 : Lttttr of th« Im 

StMdent Name__ ; 

Goal ^ , ; . , ... ,-, 

flBJ g C TT V E CRI T ERIA. kVALU/ T ITOTj WOCmUHElj ANU mmiXl m DE T EHHlNiNI. W i m W SHOR T - TERM OBJECTIVES 

HAVE BEEN ACHIEVED f ^' . 

Short-Term Objectives Criteria Evaluation Schedules 

Procedures (If more frequent- 

ly than annually). 




t^age 3 



A- 3 



' f 



SAMPLE rORMAT - DlitrlliiitMl by lOE fof LEA 
dlicrttiomiry um only. Mfty bi modiftid and/or 
oopifd to mfft LEA sptclfie m«cit< 

SAMPLE HP FORM 2: Sugg»it9d tfiiit Pmctiw 



leP frotf\i 
t6: 



INDIVIDUALIZED EDUCATION PROGRAM 



IDENTIFICATION INFORMATION 



I 



D Multidi^iplinary Conference 

□ I EP Meeting ^ , . 

□ Annual Review 

□ New □ Continuing □ Change □ Transfer □ Termlriation 



Date 



EX 



BIRTHDATu" 



MOTMER'S NAME 



AGE/C.A. 



GRADE 



HOME PHONE 



lEP PROCESS CHECKLIST 



ADDRESS 



□ Ini^tial Referral ^4ade 

□ Parents Notified* (Evaluation) 

□ Parentu Approval Obtained for Evaluation 

D Non-Aca-'Jemic and Acadenriic Observations Completed 

D Student Evaluation (formal and informal) Completed 



FATHER'S NAME 



BUSINESS PHONE 



ADDRESS 



Q Parents Notified and Invited 

□ Multidisciplinary Conferencj 
D F^arents Informed of Rights 

□ lEP Placement and Program 

□ Parental Permission for Placer 

□ Parents Informed of 
Q Parents Notified of a, 
n lEP Meeting Held (it sol 

□ Program Entry Date Selected 

□ Annual Review Dc-te Selected 
n Re-evaluation Date Selected 

□ lEP Completed 

□ lEP Signed by Meeting Participants 



disciplinary Conference 




CHILD'S ADDRESS IS: □ Same as Mother's 



□ Same as Father's 



ETHNIC GROUP 



par 3te) 



LANGUAGE OR MODE OF COMMUNICATION 



In th« Home 



O^ the Child 



DISTRICT OF RESIDENCE 



YEARLY CLASS SCHEDULE 



TIME 



O S 

ERLC 



SUBJECT 




Ex<iEPTI0hiAL<iHARAdtEf^iStl&S>ELI5l6lLiTV 



SEVERITY 



IMARY SPECIAL EDUCATION PLACEMENT: 

ict Program □ Nonpublic □ 14-7.02 

^Agreement Program □ Residential □ 14-7. 02a 

lal pjbgr^^ □ Day □ 14- 7.03 



□ 14.7.03a 

□ 89-313 



HANDLED 3Y: 

□ Otheij 



|!l:f^|j!ll.ty;!!PAJMJI;ff.ggCgg 



TRANSPORTATlOr' TYPE: 

□ Regular 

Q Special 



tiitory and Current Health Stetus) 



IMMUNt 




Last 

Last Hearin 



Last Medical Evaluation 



* Completed at time of eval 



SIGNIFICANT 

FINDINGS 

AND 

CUHRENT 

HEALTH 

STATUS. 



Vision 

Hearing 

Physical — 
Medicatinn 




□ Not Complete 



Not Pass 
Not Pass 
Not Pass 



In previous six months. 



Side Frf fects (if any) 



DOCTOR'S NAME 



PHONE 



> 
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ERIC. 



SUPPORTIVE! 


CONSTRAINING . ' 


MOTIVATING ' 


FRUSTRATING 




\ 














\ 










CO 




\ 

\ 


1 











> 
I 



EVALUATION PROCEDURES (Based on Areas of Major Concern! (see page 2) 



-^ypH oflKilenmefit Informetion 

Sta.xlardized Tests: Normed/Crlterion 
Rating Scales 

Observations: Formal/informal 
»Rt<?rviews 
Checklist 

Informal Assessment 




Q Other (S.)Gcify) 

ERIC 



WtmWT HVIIJ OF tPUCATiONAL PERFORMANCE (SlgnHifint fM\m intarprtatloni> 



IDENTIFIED AREAS OF STRENGTH 



LEVEL OF PERFORMANCE (attach additional pages, if necessary) 



DESCRIBE PERFORMANCE (observable behavior) 



IDENTIFIED PROBLEM AREA 



LEVEL OF PERFORMANCE (attach additional pages, if necessary) 



DESCRIBE PERFORMANCE (observable behavior) 
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FRir 



STUDENT (NTrRESP- 



S5 



5' 




V 



STUOENT'$ NAME 



Goat 1: 



PERSONS RESPONSIBLE 



NAME 



POSITION 




O \tandardized Tests - Teacher-Made Pre- or Post-Test - Textbook Test - Direct Observation of Performance - C/?e . ' ''St - Rating Scale 

ERI C . . 



iTUOtNT STATUS; 

□ New 

□ Continuing 

□ Change 



D Transfer 

D T^rminalion 



MttTINO ^URKFMt 

Q Multidisciplintry Conftrtnct 

□ Initial lEPMMtki 

n Annual f\mf 



STUOlENrS NAME 



> 
I 




ERIC 



The follcwing were explained; 



YES 


NO 


□ 


□ 


□ 


□ 


□ 


□ 


o 


□ 


□ 


□ 


□ 


n 
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[[] Multidiscipiinary Conference □ Recommended Placement ' □ lEP Meeting 

!,We fiave received a copy of my child', mdividuali/ed educat'onal program. 

I /We agree with the conference rncornmendations including placemer»r 

l/VVa agree to waive the ten (10) school day preplacement period (initial oi change). 

I/We agree with the propose(J evaluation (si. 



Date 



Signature of Parentis) or Guardian 



Date 



Signature of Siaff Member Preparin^onference Report 
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ANNUAL REVIEW MEETING 



EVALUATION Of PRESENT YEAR 



EVALUATION DATA FOR DETERMINING WHETHER 
THE CHILD ACHIEVED THE SHORT-TERM OBJECTIVES 



NAME OF PERSON 
EVALUATING CHILD'S 
ACHIEVEMENT 



POSITION 



^. Summary of Formative Data (if utilized) 

. (charts or forms used to record achievement of short-term, objectives) 



2. List of Summalive Data (if utilized) 

(types of assessment information, e.g., achievement or post*tests, informal 
assessment, scores; dates) 



3. Perceptions of Program Effectiveness 
a. Parent Opinion 



b. 0[)ifii()ns of Th(;sti Working with tho Student 



REVISIONS AND RECOMMENDED CHANGES FOR T| 




1. Complete/Revise Information on page 1, 

For each of the following items, record the information on a 
blank duplicate of the noted page. 

2. Present Level of Educational Performance (page 4) 



5. \?elaied Services (page 5) 

6. ^xt/nt of Participation in Regular Education Program Iptjge 5) 

Short- Term Instructjonal Objectives (page 6) 



3. Annual Goals (pag^ 4) 



8. lEF Participants at Annual Review (page 7) 



4. Special Education (page 5) 



9. Explanation of Parental Rights (page 7) 



ERJC 
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Sample Form 3 
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lEP FORM FROM SOUTH METROPOLITAN ASSOCIATION 



□ Multldltclptlnary Conferehc« 

□ Indivrduatlzed Educttioh Progrtm 
D Annual Rtvltw 

Studant Ntmi ^ 

• Ethnic Code ,' * Langutge Code , 

Address 



Sex . 



Conf trance Date: \ 

□ New □ Continuing □ Change □ Tranafer D Termtnftlon^. 

Data fntry Completion Time: ' : , 

I.D. #: '. District of Realdence 

Birthdate . 



/ / SXt Phone: ( ) 



Parents 



AddreM (if different) 



Exceptional Characteristics: 


Primary 


Secondary 


1. Tralnably Mentally Handicapped 


□ 


□ 


2. Educably l^entally Handicapped 


□ 


□ 


3. Ph/sicaiiy Handicapped 


□ 


□ 


4. Multiply Handicapped 


'S 




5. Learning Disabled 




□ 


6. Visually Impaired 




R 


7. Hard-of-Hearing 


□ 




8. Deaf ^ 


□ 


U ■ 


9. Deaf/Blind 


□ 


□ 


10. Speech/Language Impaired 


□ 




11. Educationaliy Handicapped 


□ 




12. Behavior Disorder 


□ 




13. Other Health 


□ . 





, , . month day yaar , 

Joint Agreement: | 

□ ECHO □ Eisenhower □ Southwjsat . □ SPEED 
Primary Special Educatton Placement: 

□ District Prog. □ Joint Agreement Prog J , □ SMA □ IPP 

□ Support Services (less than 50V.) 

D Instructional Program (60Vo or more) estimate Vo 

□ Nonpublic ' / 
□ 
Teag 



Transportation Handled by: 




District □ Agreeoienj 



PARTICIPANTS 

Special Education 

Director (Designee) 

District of Residence Personnel 

Principal: 



Joint Agreement Personnel 



Parent(s) 



Student 



Psychologist 



^ 



Other 
(Specify Title) 



Purpose of Staffing 
Justif icati^ for Placement 



Recommendations: 




Yes 



No 



The following were explained: 

D Multidisclplinary conference IH Recommended placement 

I/Wo have received a copy of my chlld's'educational program: 
I/We agree with the conference recommendations including placement. 
!/We agree to waive the ten (10) school day preplacement period. 
I/We agree with the proposed evaiuation(s). 

Legal rights, Including the right to object to placement, were explained and offered in writing 



Q Individual education program 



Date 

*Ethnic/Lang. Code Infer, on Reverse Side. 

Yellow - I.E.P. Msnag#r 

White - Joint Agreement 

Green District 

Qolden Rod — Parent Copy 



Signature: Parents or Guardian 



Staff Member Preparing Conference Report 



ERIC 
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Sample Form 3 



INTROOUCnON 

TiM aMMtMrf tannt Hmw bum dMtgiMd m lhal itMy Mnw tha imtitt pufpot M of; 



MNMiMtaid MyoMlM Program for P.L U.U2. 

WhtfisWyllldlMlpHfMNy Conftww oociirt, w(tac»< It not of n ln<i»idMalte»d Mucatlon Pwfriw tflUm ni^ir n ktmu$k Htwtow, pwty tha 
Wl w www boHM apptir ■ chMfc^niirti It tiiHIcitfH, whilt llfMt Indlealt itw 'it td for writton l«fofmoHof». 



Mrtt tliott 



IDENTIFYINQ INFORMATION 

M tho top loft-tumd oomor U ConfofOfico ' 0*% ^ 

dMoli til tliot tpply. □ Nidlvtdiitolliod fdMCtllon frogrtm 

^ U Amwl Nflow 

Tlio 'nformotlon indtootoH imdtr **C«ooplloMl Chtrtetorltllct: Mmoiy*' mutt coivotpofMl wHh wtiofo ttio ttudtnt 
Undor **iUeoplloMl CharoottHtHet: Prtmify** ohc ofUy ono box. 

Undor "fxcoptlonol Chiracltrlt«lct: PHmtiy" 'MoHlply Htndlcoppod" rtfort only to ttudMjrtt wlioto oomblMtlon of (i 
probltmt thai thoy otmief bo iOoommodtlod In tpocltl oductHon proortmt tololy tor ono o( Iho Impokwo m t. Tl t 

Undor 'ExcofHonol Choroctorttttot: PHmtry*' If "Multlpio Htr>dlcoppod** It ofioolM, ctioolt oil ehortctorlttlet wMolv apply to 

lnttioupporHgtiMiandcomor"U! Now □ Chanpo □ Continuing * rotort to ttio opoclai oduc|rtlon plattmont. 

*1.D. muot corroopond to ttio ttudont I.D. Indkatod on ttio 94-142 Ctilld Count. 

**Pro)octod Movlow** titould indlcato or approximttt or tptcific dato. 

**U 14*r.02 □ I4'r.02a □ 14*7.03** to bo complotod by Joint Agrootnont Diroetort only. 

DUE PROCESS INFORMATION 

'*Yot'' and **No" columnt'at ttio bottom of tho pago may ba althor ctiacltod or Inltialad by paranj 

PRESENT LEVEL OF RELEVANT EDUCATIONAL PERFORMANCE t 

VSIgnillcant Flndlngt'* (Madfcal Evaluation) thould fncluda only that information whibli It ral( 



SUPPORT SERVICES I 
Tho **» Pro|. MIn. Par Waok" and ProJ. Wkt. Por Yaar" rafart to doMvory ol 



oronttM M^mCMId Count 





PARTICIPATION IN STANDARD EDUCATION PROGRAM 
II a tludant it lulMima in tha ttandard aducatlon program and racoivat ho tpoctal aducalli 

f 

H.E.P. INSTRUCTIONAL OBJECTIVES 

Thit thaat may bo tupplamantad by addltio lal matarialt ancVor lormt at tha 
Uta a saparala I.E.P. intlruclionti OIHacllvat tha^l lor tach an>^ual goal littpd on 



TERMINOLOGY ' ^ 

'i.E.P. Ca*ta Managar" Tha parton who ovartaaii arid it ac counta bia lof lha tludanl't lolal^di^lloh prognm 
"I.E.P, implamanlar^V Tha parton who it acvoun^abla lor a i llli ^|fHl >ii<lba|yi |iiiH(l'MI obiacllvat. 




at. timply chack tha box undar tha haadlng. 



mtnagar and/or implamontor. 



NEW ENROLLMENT 

Chock ihit araa only whon a iludani hat navar baar^placad in tpocltl 
55 auirici coopmaliva araa (do not uta thlttraa wlja^ tludani 
platacj. A ttudani ID will ba attignad Ittar 

TERMINATION 

Thit araa it to ba utad whan a tluda>it movat out 
ol SS'ditlricI araa; 3) wifHrirawt; 4) gradualat Irom 
and old ditlrici ol ratidanca. 





araa. Thit araa it lo bo utad wl>an ttudanit aniar Irom oultida lha basic 
tirict within tha traa). H a now anrollmani it chacktd. aII ilamt thould ba com« 



ol: 1)ralurnt loragular program wilhno tupporl; 2) movaslo ditlrici oulsida 
rr^ananl wilhdrawalt Irom tpacial cd^calion. Compiala only thasludani ID. nama 



TRANSFERS 

Thit taction It to ba utad whan a ilu'danl It tr^ '^larrad Irom ona^S^cy^^ anolhar within tha 5S diilricl ar«a. (You mny ID tha^i districts from list at bottom of 
SMA ttatlof>ary or from Cook County diracto y S.. iltl Education AdnflNUtratiwt Unitt litt ol SMA m|imbart. wh(ch ara ECHO Eisanh^wer SPEED Soulhw«!»l Co 
oporatlvat.) Only tha raooiying dittric tt ara r:" to lila a changa. Racalving dittrlctt thould cOmplata all itams b% it the studepl was a new enrollment 

CODE ETHNiC QROUP 

W Whlta {Hoi of Hltpanic Origin) ' - A pariin havlr>c origins In any of thi original p«oplai of Europa. North Afric^ or tha Middl^ t%%\ 

B Blacli (Not of Hltpanic Origin) - A parttm ha¥tng origins in any ol (ha tiacli racial groypa ol Alrka. 

H i^ltpanic - A ptrt^ n o( Mexican. Puerto Rican. Cuban. Cantral or South American or othar Spanish wulturs or origin, rvgsrdlass ol raca 

A Asian or Pscilic Islander - A pars( n having origins In any ol the original peoplas ol (he Par Easl. Soulhasit Asis ths Indisn SubcontinanI or tha Psclllc islands / 

Tha ards ificlweas. for exampla. Chins. Japan. KecOa. (he PttMipplna Islanda. and Samoa. / 
I American Indian. or Alaskan Natlwa - A parson havirtg origlni in any til tha original peoples ot North Amarica. and who maintain cullursi tdenlilication ihrough tribal aMiUa 

tlon or {community racogtiillon / 

/ 



cool 


lANQUAQES 


CODE 


lANOUAOCS 


CODE 


LANGUAQI^S 


coot 


LANOUAQES 


A 


Arabic 


F 


Oraak 


K 


JapsnOsa 


P 


tstbo Croatian 


t 


Manda/ln |Chinasa} 


0 


Kashmiri 




Korasn 


O 


Spanish 60*v 


c 


Canlonasa (Chinasa) 


H 


Hindustani 


M 


Lilhuanian 


R 


y/lstnams^e 


0 


PfOfwh 


1 


Hlnil 


H 


Phiiippino 


5 


Othsis 


c 


Qtrman 


Italian 


0 


Polish 


X 


ENQliSH 
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Sample F^nn 3/ 



.I.E,P. CaM Manager 



Studtnt — 4- — 

Studtnt l.pwi» — — 

PRESENT LEVEL OF RELEVANT EDUCATIONAL PERFORMANCE (ATTACH REPORTS) 



Date. 



• / 

■/ 



Math: Computation 
Rtaaoning 

' Reading: Recognition 

Cnmprehenalon 

/ Spall ing 

Liataning Comprehension 
Written EHPreaaion 
Expreaaive Language 
Receptive Language 
Speech 

Social Development 
r>re-Vocational/Vocatiorial 
Salf-Help Skills 
Groaa Motor 
Fme Motor 
Visual Percept^.on ^ 
Auditory Pprception 
Other (Bpecify) 



LEVEL 



TEACHER/ 
DIAGNOSTICIAN 
ESTIMATE 



STANDARDIZED TEST 
(NAME INSTRUMENT) 



/ 



Date of last vision screerting — 
' Date of last hearing screfening - 
' Datrof last medical ev^uallon 




RELATED SERVICES 



Type 



ASSESSMENT 
Date 

Pending C 




□ Not Pass 

□ Not Pass 

Findings: 



Speech/langu&^e Pathplogist 
Social Worker / ' 
Psychologist / 
Counselor ' 

Nurse ' 

Readlhg Resource 

Educably Maritally HdcpJRasourc 

Learning DIs./Resource 
educational Hdcp./Resource 
Behavior Disorder/Resource 
Physical Therapist 
Occupational Therapist 
Vision Itinerant 
Hearing Itinerant 
Pre/Vocational Co-ordinator 
Audlologist 
Madlcal (Specify) 

Other (Speclty) 
Modified P.£. 
Transportation 




SERVICES 

Direct 
Consult. Service 



[J 

□ 

□ 

□ 

□ 

[".'J 

U 

[] 

IJ 

LJ, 

I.] 

. n 

• L) 



□ 
n 

□ 
□ 

n 
□ 
[ ] 

{^ 

L! 



Projected 
Date of 

Initiation 



Proj. 

MIn. 

Per 
Week 



# 
Pro). 
Wks. 
Per 
Year 



1- 
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Sample Form 3 



Student: I E. P. Cast Manager: 

Student l.0.#: ^ . Dete: 



PARJICIPATfiON IN STANDARD EDUCATION PROGR AM 

Full Tlme^ In Standard Education Program. Except Support Services fl 



Projected Date Minutes V 'eeks Protected 

Subject of Initiation Per Week Per Year Duration 




I.E.P. INSTRUCTIONAL OBJECTIVES 



o to 



Pag* . 



of 



Student: 
l.0.# 



I.E.P. Cam Manager. 



ANNUAL GOAL. 



School Year 



Evaluation Period: From- 
To 



I.E.P. Implemftnter 
Title 



SHORT TERM OBJECTIVES 



METHODS A MATERIALS 



EVALUATION 
(Specify Method, Criterion and 
Schedule for Measuring Progf^ess) 




DATE 
OBJECTIVE 
MASTERED 
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PROGRESS REPORT 
(TOE FORM 19-50) 
FOR A CHILD PLACED IN A NONPUBLIC FACILITY (14-7.02) 



The public school district may or may not require that its own lEP form 
be completed by the nonpublic facility. 

^However, the Illinois Office of Education Form Number 19-50, Required 
J Progre ss R eport for Handicappe d Students Educated in Nonpublic Facili- 
ties < unde r Section 14-7.02 of The Schpol Code of Illmoiys ) must be com- 
pleted by the nonpublic faciTity and fi|ed with tTTe public school district 
of the student's residence no later than June 30 of each year. The 
public school district may request reports at the end of eacn semester 
and summer school. 

If, in addition to lOE Form 19-50, the public school district requires 
that its own lEP form be completed by the nonptublic facility, the 
identical information requested by both forms need only appear on the 
district's lEP form. "Any additional, information requested on TOE Form 
19-50 should then be completed on "that form. The two forms should 
then bo attached and submitted together to the public school, as well as 
having a copy retained by the private facility and placed in the 
: Student's record file. 
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Nonpublic School Appro^ 
Illinois Office of Educal 
100 North First Streel^ 
Springfield, Illinois 62^ 

217/782-5517 



ection 



nd this 




comp 



Oft to the 
e of Education 



loo 
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STATE BOARD OF EDUCATION 

ILLINOIS OFFICE OF EDUCATION 
Department of Recognition and Supervision 
100 North First Street 
Springfield, Jllir^ois 62777 

Instructions for Completion of the lOE 19-50 Report 



REQUIRED PROGRESS REPORT FOR HANDICAPPED STUDENT 



These mstructjons contain guidelines and examples which are provided to assist \n the appropriate 
AH sections mus^ be completed in accordance with the instructions. 

Attachments may be added for any section of this report, if space provided isjiot sufficient 

Thii report must be filed with the public school djstnct of the student's resicJprTCeTlMii^r than Jujje 3(J^h of each year (the public school 
district may requesi-ie ports at the end of each semester and summer school 

PART A - IDENTIFICATION^ 

SECTION I STUDENT DESCRIPTION 

Iv.M- ii I »•,'.. .j.s ' i.'. vi h' ►'ur'Ji .n'p'iii) c h,ir,tv tffistn s, i ) nif^dM/l dyfqnosis\tt d\propridtf?), d ) v hronoloqii al dcje u) mental aqe 
'■*fc'>.AV .'''Im' w I • l>..ViT " V .U> I'tv i't jpi)ropridte) ()) developiTf,'nt,|_|pvel (ifJtipplopridtfM. h) dcdderiin levels (if dppropruite) 



SECTION II STUDENT PROBLEMS 

^.^.lt^• ■.!( an.'-'.s ■ the >t rnhvsn.it »nstrui ti )ndl. ( 1 H( Hd»»rni 

(J I'.. <i''' .:.iM f,] '.-i t fi . .■ h.,. disti net , p.ifL'ni im t, )r rn.it'or\ dud results uf evdiudtT 




UBLIC FACILITIES 

of all sections of this report. 



S(V . f ) ivnoliorujl . 'v.onsid^M nujiti 



SECTION 111 STUDENT EVALUATION 



.< ':' -')..♦ 1^1^' v'.jr .ri ifdinniq. bchjviord! i)r dv di 
'M.' .1 ' .'..I, ..I I "V r .jti.tii ("* >. t'd.irt's ir;t'd tv) 'nj»(is iff' the 



neeUi-ilUfl d*'trf nifru.' the pioff<it;n< y li'vol of the ^uudeni dt 
jt'nt'>4fiinst hirnself ^u'rseif tow ird shiirt range obiec tives 



h»M I I 



i/t'd tf»sti. 4 dtjvelopnu'fitdi bi dUJS. 5 i h,if tiKl 
'VKjii^ d( H u>»>>>rjti?d pr'jijrpss. 8 c ompltMilm of U?vHls of 
n or \1dt,i. U) other 



PART B STUDENT PROGRAM ACCOUNTABILITY 

Considering the student's specrfic problems and the results of the evaluations performed, accountability for the Indrviuual Educational 
Proqrjm of tne student niust be provided to the school distrrct of restdencejjjJb^-Hl lowing manr^er: 

SICTION IV INDIVIDUALIZED ANNUAL GOAC! 

1 II J , ..) . ) ,1 ' ':;ili:!..LL»-L ^ 1^^'' (>r{iM,Kv fiT^he/tvifi^n* s indivi(kifjh/ed pro()rani (n bt,' stressi^d during this repur tKig 

i.| \ \ ^^ I'M' .'jifA »*Mi'".^etf in heh,ivi()i«il (I'rnK^d I'/'H/uK^r' thr* rr*dli sti(. in.pet^ tjliuni^ fnr the studr^iil during this repor tinq 
M • -I 

r*' ' y ■ I'M' i> r- >M.Mi| . il h. ». H V ♦\ir 1 hill l»vt^^^)f pTSiln irrn Y 'niisl be de^ 

I ). »• Ai. 4 '• >♦ • ■ i- v y^ 'i ' i'>t ■xpipsv'i.ij^n behdviofdl ter'Tis 



!f' If t .'.If • 



.1 hi- ii)i{ . itri t- 



'v»'ls'J>Cpf "»Mn y fiiirit he f jeti'r«Tunr(f lor ejr h f|o.il {tste<l in Number 
^)^ 1. |iy< Hi^^ [ ir\,M \i irt t>»'bdviijr,j' terms fnr toM-* d» i.ounMhililV 



. )'»■".,(» ^ j? .)f\ h»'lM , h^'H'. .)rM',.,4iid Imi 

* • »• .ifi.'Hid ,ii^ i If .iny • iir^i'f .laMs ,ipi)f » n>r i.jte.tv) ri p,M ti' ul.jr iM»ed 



e indivJci"Kjt/ed needs of the student I Awdrenusn. sensor y pen ^ption. 

ntejcii tion self i oru . Idnqudrjc. dt.adprTiu,, (}revu( <itirjnal. 



>h)r , '.vji idl .indy)eer/i 



SECTION V SHORf RANGE OBJECTIVES TO MEET INDIVIDUALIZED ANNUAL GOALS 

.1 tt- .1 ♦ ^ h .» r f jMi}.' •> ti , )imI . ,h|»'< t'V", de (iip'd lor Ihf? -.i ident ti » r h rd- h lonii i,|iu)e ijo-il pfoie* ie(J m tion 

I. I J ♦...t'l'-l". t\ ho .:.Jl''l " h''h,|v-..>r fl U'M" . ,K»(J felle t {hi- (>f . n]i • 'v,!. ii i ; if stt'(>*, f etinireti r.i -ittdfn th(» de'»ii>'(f i]o,jls fur the 
. t-ii f ■. .ho »id h'- .iddi''1 t t th.. ,1 I ' ii ,t.(M] u\ , f»'p.if i.fi-) pff.on the student p'o'K»"x'es (hn)u(|h hi , 'her 

M.l . .J . i' '-J I ' -V I'M 
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SECTION VI MATERIALS. EQUIPMENT AND ACTIVITIES 

L\^\ dll sppi if>i rtidteri,)K. ,\ny fjquipmfnt. Of rt'levdr^t dt.tJVitiK'. ufili/ed to dJ»sist the student m Httaininq growth toward^ is A)er 
inriividudli/tJd go«ils, 

b This \^'•^\ %houki tf» t*xp,u)jt»d duhOij Jh»s ri-pdrtr n^ pnnud rib the btudtfnt ,iu oniphshis a dft'.iqnpd ob|(K:tivu. or progresses to a 
hiqher tijiu.tion. behdViW. uf p^-'ftor lunue ii'vtH »fi .iny hmm 

SECTION Vii SUPPORTIVE SERVICES 

«i) L»«;t all supportive" se^vu.ks Of special persoonul pjovided to the student to assist with ob)«ctives and growth m qoat areas 

til Ihf inttiv.iK .K lonsisieftl iwne ppruxJs wh*»n tht?v» servio-i are provided and the»r">pCLiti( purpose m relaliori t<> the student's 
identified nntxl. niusl he st.itt»d 



^'V.feb? Sjuyijo M I ye Sery >Le s J haj Could B£ R ejjor t ed^ 

Physical thefdpy speech ihejapy. oc<'upational therapy, mdwidual psychother, 
aittvities. group soi ujli .'at»oo voi^jTional t.ounsehng, f<pld tnj.is, n)usii: or 
spei.Ml didqrtost" or^i misultdtive service's^ (.oinrnumty agency servK.es. nu 



counseling. swimmmq. bowlmq. pxtra curncular 
services, one-to one tulonnq. 




^ SECTION VIII ' PHYSICAL EDUCATION OR ADAPTIVE PHYSICAL El 

Desi nbtf Iht? i^hysual HduLati^n pr^ran tor tht* studetu 

P^iysical education is j tederaiiy mandated aspect of a handu «jppod student's total prc;gram. If ITtI student does not participate m a 
toraiah.'»»d physual edufdtK/O t)r(.)grafT\. it Ts necessary to document why 

SECTION IX MAINTENANCE OF STUDENT BEHAVIORS AND Aj 

.i) IV'S'r.l>t' jho';,- jjfsn jhjT ■ ^ns f^ntiv HM|iiiie ;»''u' m j ^.tiident' 
•! Tatt' ^.r )t y if.-i:- j,j^j,5, „i jj-,y jrec* slf»*ssed 

\\\ \»' ts«-wjr^ •'.'»t'j'"if»'.j Of ^t*.'-* »r »nl in ,j lost or rf;gri;ssed skill or 




and/or required skilU necessary to 



should 



P.)t*-r.t..,' f, ; . M M^jf. Ml 'i».-i.jML^> of tiehdvior^or skiHsiOdny 
, .idtwsf"»"'t, 't»v..i'- f pri'f .nt.»'.i' t'o- self 'uo. Mpt>. prjLtM at useo 



SECTION X PARENT AND F AMILY INVOLVEMENT 

I. «' ui i' ! ac. Mf The st'jiit.MK ^»Mi^t pe -nvoived ar^d inft)rmt^ 
jvTT ,M,t .s Mf ♦»ss<vv toso'Tipiy With fe(j«^rdl legislation as well as state 




por ted 



ptual. self help, speech, etc ). social and efnotiorial 
king, toiletiiiq. feeding, self help, work re( ognttion) 



student 's program plans and progress This 
ul'at^ons 



""'J^'' ^ * • >/^t'0^-r»t.ri!"Tv. ust' this Matron \o ""^hflfllri a^iy pafen t ' family . or guardian involvement m regard 

thH . i.-nf jn-i hnr (ifoi^rt- s (Kp*'1; I (H^e';por^dfr->ieS^>emorandums of recor^ and Signed progress reports m the student's 

J 'vk'-"'.' a J".V,i ^'r'^^^roup t?)t?(>t:ngs (dates), verbal progre3S^\t)ortl> 
■• i V ■ ■ j r- , •hr'ji ; lMri>ntS as l)flM of school [H...qrd'n ( 

I'* t'J^ .J .1) t»'ohir'tr, ()r pujqrt.'ss illi ■ i | iillin M fii in nl in 

SECTION XI PERTINENT TECHNIQUES AND PRECAUrtl 

-II \i!dt»' ,ic.v ij-r- ..jf tt'i nni'jjt.'s or mtMhods that have proverb to b5>Uective^ 
^ " »^ 1.}^ T ■ .1.: t,ji ♦(jods. 'solatrun. peer pressure, peer 
•.t *• .cjt'Mj •■•^v rM'M..f,t t'fihi strij. tore, et*. ^ 



(dates), parent visits U) SLhrxil (ddfes).'^staff visits to 
(parent Siblings) (datesi. f orcosi)ondeni.f and 



fen inte^acttng with, or educating the student, i e . 
a contract or token system, quiet environment. 



i t"*' shi:uid be taken illi llii [tjiixin i \n imji ii| njns away if left alone, student has sei/ures 
♦ • h' ijh- ghr .t'id»'nt \ni> \ iii ii| i|||nl mhi'il f In ij studpit is.easily distrai ted by environrnental stm-^uli. etc 

SECTION Xli FUTURE PROGRAM AND PLACEMAN! 
Do not complete this section until conclusion of reporting periT 

{ ' Ui s var s dOt o'Mented pt ogress and fina"\yaiuaJon, proposed annual goals for the student ne^t y^^ar (be 



J* The >Vi.jfr'ri? ShovjIJ rt- »»f 



pubji^cho^ tntegrdtion or other n-oMi appuipritite f)iace»f^ent ' 



Questions concprmng the Required Progreis Report for HafidicappKJJrud/nt$ Educated m Nonpublic Facilities, or the preceedmq 

mstuJCt'On^ concpfoing this reportmg. should be directed to. 
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nt^onriNO mmioo oatss: 



FMOM 



TO 



STATE BOARD OF IDUCATION 

■ IttlNOlS OFFICE Of EDUCATION - * . 

Department pf Recognition and Supervision . 

ido North First Stteet , ^ 

Springfield. Mlir.oii 62777 

REQUIRED PROGRESS REPORT FOR HANDICAPPE&STUOENTS EDUCATED iN NONPUBLIC FACILITIES 

under Section 147.02 of The School Code of IllinoU 



) Fh •. 'cpoft 'Jij^irt' ..^" p^'tt'd jnd sub 
• f »'» . tU'i^ »• • 1. 1 !.j!t" th.jn )\,nt' <Uth o* tVK h 



2 Copit^s of this report and att^^thfrients, 
j> s».)bf^^' tted to thf s^.hot)! (iistri! t. tnust be 
retjifu'd If! the "Ifu.iivulujl Student Romrd 
hU*' Tis lonij the stud^Mit rtOiyitis in the 
eduv ddoiidl pro()t J/ti dt the Noripublit 
Fdt ihty. 



PART A IDENTI 



3. This report niust btM onipleted tortychs udent receiving educational funding under 
Section 14-7.02 of The School Code of tilm ois. All areas o-f this dorunmnt must be 
utilized with due reqard to the educational plan of the individual studer^t (Consult 
attached sheet which contains directions and examples for compietinq,/»ach section 
ot this report). Additional* copies may be obtained from the Nonpublic School 
Approval Section at the above dddress. 

^ ■ 



FICATION 



A) NAME AND AODHESSO^ FACILITY OR SCHOOL. 



C) NAME OF STUDENT 



D) HOME ADDRESS OF STUDENT. IF KNOWN ( Inward of State a9«ncy, give name of agency and address of contact person) 



6) DATE OF BIRTH 
G) NAME OF FAClLiTY O I RJ 
SECTION I STUDENT OE^?e44*4»fToN^ 



SECTION II - STUDENT PROBLEM!, 



1} DATE OP LAST STAFFING REVIEW WITH THE PUBLIC 
SCHOOL DISTRICT OF THE STUDENT'S RESIDENCE 




BJ. PHONE 



SECTIO 4 III - STUDENT EVALUATION 
1) At •ntdke 



EMC 



2) Ongoing 



lOE 19 50 110/7'/) 



in 
<x> 

<ji 




SECTION V - SHORT RANj^E OBJECTIVES T^LMEET INDIVIDUALIZED ANNUAL GOALS 



SECTlQfJ VI MAr^ HilALS^ E QUrPME N T AND ACTIVITI^ 



> 
I 

ro 



SECTION VII ~ SUPPORTIVE SERVICES 




SECTION VIII - PHYSICAL EDUCATION OR ADAPTIVE PH VSICAL^EDUCAJION PROGRAMS 



^ lOG 



SECTtCN IX MAINTENANCE OF STUDENT BEHAVIORS AND ACQUIRED SKILLS 



SECTION X ^ PARENT AND FAMILY INVOLVEME.NT 




t 






/ 


»» 

J 






/ • 


"" • ' - ■ T»S ^ 









i the undersigned, attest that the information provided on and included wth this progress report of this student's program, is accurate and tfue. 
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PART B ' STUDENT PWOQWAM ACCOUNTABILITY 



SECTION IV • INOIVIOUALIZEO ANNUAL GOALS 



^ INDIVIDUALIZED ANNUAL GOALS LIST 



PROPieiENCV LEVEL AT INTAKE 
OR BEGINNING OF SCHOOL YEAR 
Ifof Mch y ul) 




3. 



WflPICI E NGV LEVEL A T 

TERMINATION OR END OP SCHOOL YEAR 
( for Mch floal) 
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GUIDELINES FOR WRITING BEHAVIORAL OBJECTIVES 



The most critical element of a well-written objective is a clear 
expression of what the child will be able to do as a consequence of 
instruction. This usually takes the form of an action verb. The more 
specific the behavior the better since the objective will be subject to 
fewer interpretations. To help distinguish verbs that are more appro- 
priate for behavioral objectives, examples are provided in the following 
lists. These verbs were presented by Mager (1962) in his book, How to 
Write Behavioral Objectives . 

Verbs open to many . Verbs open to fewer 
— - — - int e rp retations — — — interpretations 

. to know to write 

' to understand to recite 

to really understand * to identify 



— -4Tv-&eleeting the appropriate^ v^-lj,, it is jgs efu l lo envision what the 
child will be required to do when you evaluate his/her mastery. 

By using an action verb , the behavior will be specified in obser- 
vable," measurable terms. The teacher will be abl^ to observe the child 
performing the behavior, and in some way record the occurence of that 
behavior. For example, what a child says is an observable behavior. 
Hitting someone is an observable behavior. Smiling and frowning are 
observable behaviors. What a child thinks and feels, however are not 
.observable behaviors. What a child is thinking and feeling cannot be 
oJ;?served by a teacher. The action a child takes as a result of what 
he/siia thinks ^and^eels-is--observ^le behavior J_A childjnay feel angry 
but aneacher will not know this unless the child -stHkes another child 
or performs some other action which reveals his/her feelings. In 
writing behavioral objectives, only observable behaviors are useful. 



The second most critical element of a well-written objective is a 
specification of the conditions under which performance is evaluated. 
This component must be specific in order to avoid misinterpretation. 
If, for example, the objective has tp do with identification of sound 
blends, then an appropriate specification of the conditions might be: 
"Given a printed list 'of . . . " , but is also delimits the objective; i.e., 
only "I" and "r" blends. This specification of the conditions under 
whicih the behavior is to be performed is very important for communi- 
cation and for the development of an adequate assessment device. 

In addition to the specification of the behavior and the conditions, 
several authors recommend the inclusion of a third element. It is the 
specification of the criterion for acceptable performance. This usually 
takes the form of "...with no more than two out of ten incorrect." 




to differentiate 
to solve 
to construct 
to list 



to define 
to debate 



to have faith in 
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Characteristics That Make a Good Behavioral Objective: 

1. A good objective conveys to others a picture of what a suc- 
cessful learner will be like when the learning is complete. 
Th is is why words like "knows" and "understands" are not 
adequate. What "knows" means to me may not be what it 
means to you. It is not explicit enough until you write what 
the learner will be doing to demonstrate what he "knows". 

2. A good objective will state what the child will be doing or will 
be able to do to demonstrate that he/she has mastered the 
objective. 

— ^-^3. A-good -ebjeetive—wiH— state th e c ond iti ons under - which tlie - 

child will perform the stated behavior. 

4. A good objective will state the criteria of acceptable perfor- 
mance by describing how well the learner must^do the task to 
demonstrate mastery. ' 

Relationship of Evaluation Objectives: 

To a large extent, the objective dictates the format and scope of 
the test or evaluation procedure used to evaluate whether br not the 
child has achieved the objective. If the behavior and conditions of an 
objective are well specified, it is likely that two different people could 
independently write very similar (parallet)~tests~^^tie~samenob^^^^ 
or group of objectives. In general, the objectives form the blueprints 
for the construction of the tests. Conversely , testing considerations 
should influence the formulatfdn of the objective. .Of course, some tests 
tor behavioral objectives are already available in the teaching' materials 
or in the teachers manuals and new tests need not be- written. 

To formulate behavioral objectives without testing the performance 
relpvant to. the objectives would only be an academic exercise. For the 
initial lEP, objectives should be developed based on information obtained 
from the case study evaluation. The futility of developing an objective 
for a behavior that a ' pupil can already achieve can be avoided by 
developing objectives biased on current evaluation information. Sub- 
sequently, post-testing .can provide valuable information as to whether 
mastery is present or to identify areas that need work. If test infor- 
mation is to facilitate instructional decisions, it is obvious that extended 
periods between pre- and post-testing may vary as a result of many 
factors. It is recommended that objectives be delimited such that the*" 
pre- and post- test of the objective can reasonable be given. Some 
objectives may require less time to achieve than others. 

Delimiting obi$ctives to meet practical time considerations can be 
approached by manipulating conditions specified. For example, an 
objective that requires a' young child to identify all letter sounds could 
take longer time than for an older child. . 

The above testing consideration should be kept in mind at all times 
when you select or wrj^te your own objective. If a test is not available, 

\ ' ■ * ■ . . 



it will be necessary for you to write your own. The following specific 
reconunendations are offered: 

1. If the objective calls for a specific skill such as identifica- 
tion, the test should require identification; not naming, 
reciting or some other allied behavior. 

2. If at all possible, the test should call for objective . responses , 
i.e., multiple-choice, true-false, matching, etc., in order 4» 
avoid subjective scoring. 

3. Include sufficient items for any one objective to ensure that 
chance alone will be unlikely to result in a passing score. 

_^ , (More t rue-false items will be needed than if multiple-choice 

Items are used.) 

4. When writing reading comprehension items, make sure the 
items cannot be answered without reading the passage. 
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1978,|EP Task Force 



Robert Blazier, Superintendent 
Crystal Lake #47 
174 North Oak Street 
Crystal Lake, Illinois 60014 



Jean Evertts, School Social Worker 

33 Gilbert Avenue 

Claredon Hills/ Illinois ^60514 

.'3 

Helene Gordon, Project Inservice 

Specialist 
Illinois Regional Resource Center 
Northern Illinois University 
^eKalb:, irimois 60115^ 



}udith Gray, Special Education Specialist 

D o partm c nt of Sp o cialigod Educational 

- ServiciBs - „ 



Illinois Office of Education 
100 North F^^irst Street 
Springfield, Illinois 62777 

Phyllis Gross, Speech/Language 

Pathologist 
Hawthorne District #73 
201 Hawthorne Parkway 
Vernon Hills, Illinois ^6^61 

(John Hartwig, Director of Special 
~~ Education* ~ 
Rockford District #205 
201 South Madison 
Rockford, Illinois 61101 

Ken G. Holliday, School Psychologist 
Arlington High School 
Euclid at Walnut ' 
Arlington Heights, Illinois 60004 

Janet JonesT Teacher 
Muldoon Center 
121 South Stanley 
Rockford, lUincis 61102 

Pam J urkoshek, "Liaison to Illinois 

Office of Educatibii, 
Illinois Regional Resource Centjsr 
100 North First Street \ 
Springfield, Illinois 62777^ ^ 

Dr. Jeri.Kelsay, Assistant Manager 
Program Design Unit 
Department of Specialized 

Educational Services 
Illinois Office of Education 
100 North First Street 
Springfield, Illinois 62777 



Frances Lamberts, Demonstration Specialist 
Illinois Regional Resource Center 
Northern Illinois University 
'DeKalb, Illinois 60115 



Marjorie Lee, Parent 
224 West Hickory Road 
Lombard, Illinois 60148 

Gail Lieberman, Manager 
Program Administration Section 
Department of Specialized 

Educational Services 
-tllinois Office-of Education 
100 Nortli First Street 
Springfield, Illinois- 62777 * - 



Dr. Sidney R>, 



Visiting Associate Professor 
Department of Special Education 
Southern Illinois University 
Carbondalfr, Illinois 62903 

Ruth Myers, Special Education Administrator 
Special Education District of Lake_, County 
4440 West Grand Avenue . 
Gurnee, Illinois 60031 

Michael Pajor, Inservice Technical 

—lA^ris lance Specialist 

Illinois Regional Resource Center 
Northern Illinois University 
DeKalb, Illinois 60115 

Carl Schmidt, JProject Development 

aftd Implementation Specialist 
Illinois Regional Resource Center 
Northern Illinois University 
DeKa]b, Illinois 60115 [ " ■ . 

Rita Smith 
School Nurse ' ' 
903 Quince 

Mt. Prospect, Illinois 60056 
Harry Smith 

Physical Education Sp^icalist 
9309 Forest View 
Evanston, Illinois 60203 
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Glossary of Terms 



^6 



ERIC 



At No Cost 

means that all specially desigiied instruction is provided without 
charge, but does not preclude incidental fees which are normally 
charged to non-handicapped students or their parents as a part of 
the regular education program. (Federal Rules and Regulations 
^ 121a. 14(b)(1)) . 

Audiolcgy 

includes: a) identification of children mth -hearing loss; b) deter- 
mination of the range, nature, and degree of hearing loss / includ- 
ing referral for medical or other professional attention for the 
habilitation of hearing; c) provision of habilitative activities, such 
as language habilitation, auditory training, speech reading (lip- 
reading), hearing evaluation, aiid speech conservation; d) creation 
and adminisiration of programs for prevention of hearing loss; e) 
counseling and guidance of pupils, parents, and tea^:hers regard- 
ing Clearing loas;_and f) determination of the child's need for 
group and individual amplification, selecting, a nd f itting an appro- 
priate aid, and evaluating the effectiveness of amplification 
— ^jXederal Rules and Regulations 121a. 13(b)(1)) 



Case Study Evaluation '~ ^ — 

means a series of in-depth multidisciplinary diagnostic procedures, 
conducted within an. established time, frame and designed to provide 
information about the child, the nature of the problems which are 
or "will be affecting his/KtT educational development, and the type 
of intervention and assistance needed to alleviate these problems. 
(State Rules and Regulations 1.01) 

Consent , ^ ' 

1) means that the parent(s): a) has been informed of all neces- 
sary, information ; b) understands and agrees in writing to carrying 
out the activity for which consent is sought; and c) understands 
that the granting of consent is voluntary on his/her part and may 
be revoked at any time. (State Rules and Regulations l.Cla) 

2) consent should be obtained from the parent before: a) conduct- 
* ing any case study evaluation or reevaluation of the child; b) 

initial placement of an exceptional child in a program providing 
special education and related , services . (State Rules' and Regula- 
tions 9^06) 

Continuim of Alternative Placements • 

means . the availability of different types of educational environ- 
ments, for examjple: regular classes, resource room classes, 
self-contained classes^ day and residential special schools, home 
instruction, hospital instruction, and institutional instruction. 
(State Rules and Regulations 1.01b) 

Counseling Services 

means services provided by qualified" personnel such as: social 
yvorkers, psychologists, guidance counselors, or other qualified 
personnel. (State Rules ancl Regulations 1.01c) 



c-i 117 



Early Identification ^ . 

means the implementation of a formal plan'^for identifying a dis- 
ability as early as possible in a child's life. (Federal Rules and 
. Regulations 121a. 13(b)(3)) . ' , ♦ <• 

Evaluation 

means procedures used tp det-ermine whethpr a child is handi- 
capped and the nature and extent of the special education and 
related services that ^he child needs; procedures used selectively 
with an individual child and does not include basic tests adminis- 
tered to or procedures used with all children in a school, grade, 
or class. .(Federal Rules and Regulations 121a. 500) 

Exceptional Children' . - 

includes all children designated in Article XIV of The School Code 
of Illinois . These children may exhibit handicapping or exceptional 
characteristics ranging' from mild to very severe. (State Rules 
and Regulations 1.02 and 9.16) 

V 

1. Visual impairment - The child's visual impairment is 
— - 5uch that the child cannot develop his or her educational 
potential without special services^nd matejriaif. 

2.~-_Hearing_in^irment - The child's residual hearing is not 

sufficien^^o~"enable--iriII^^F-^i«I^ the spoken 

word and to develop language , thus causing—extreme 
deprivation in learning and communication. Or the child 
exhibits a hearing loss which prevents full awareness of 
environmental sounds and spoken language, limiting 
normal language acquisition and learning achievement. 

3. Physical and health impairment - The child exhibits a 
physical or health impairment, either temporary or 
permanent, which interferes with his or her learning 
and/or which fequlres-adaptation of the physical plant. 

4. Speech and/or language impairment - The child exhibits 
deviations of speech and/or language processes which 
are outside the range of acceptable deviation within a 
given environment and which jft-event full social or 
educational development. 

5. Specific learning disability - The child exhibits a 
disorder in one or more . of the basic psychological 
processes involved in understanding or in using lan- 

' guage, spoken or written, which may manifest itsielf in 
an imperfect ability to listen, think, speak, read, write, 
spell, or , to do mathematical calculations. Such term 
includes ' conditions as perceptual handicaps , brain 
• injury, minimal brain dysfunction, dyslexia and develop- 
mental aphasia. The term does not include children who 
have learning problems which are primarily the result of 
visual, hearing, or motor handicaps, of mental retarda- 
tibn, of emotional disturbance, or of environmental, 
cultural, or economic disadvantage. 

, C-2 

■ / lis '. ' 



6. . Education handicap - The child exhibits educational, 

maladjustment related to social or cultural circumstances. 

. « 

7. Behavior disorder - The child exhibits an affective 
disorder and/or adaptive behavior which significantly 
interfeces with his or her learning and/©r social func- 
tioning. 

8. Mental impairment - The child's intellectual development, 
mental capacity, adaptive behavior, and academic achieve- 
ment are markedly delayed. Such mental impairment may 

■ be mild/moderate, severe, or profound. . . ' 

' . ^ ^--^ 

9. Multiple impairment .- The child exhibits two or more 
imparments, severe in nature or total impact, which 
significantly affect his or her ability to benefit from the 
educational program. 

Free Appropriate Public .Education 

liie^ns special education and related services which: a) are pro- 
vided at public expense, under ttublic supervision and direction, 
arid without charge; b) meet the standards of *the state educational 
agency, including. the requirements of Part B EHA;' c) include pre- 
school , elementary school or secoh,dary school education ; and are 
provided in conformity with an, individualized education program. 
(Federal Rules and Regulations j21a. 4) 

Handicapped Children . "■ . "* i^ 

— means those children evaluated as being mentally retarded, hard of 
hearing,' deaf speech impaired, visually han^capped, seriously 
enr^otionally* disturbed orthopedicolly impaired ^ other health 
impaired, deaf /blind, multi-handicapped, or as having specific 
learning disabilities , who because -of those impairments need special 
education " and related services. (Federal Rules and Regulations 
121a.5(a)) .(Illifiois uses the term "Exceptional Children") 

Individualized Education Program (lEP) 

means a written statement for em exceptional child <that provides at 
least a statement of: the child's present levels^ of educational^ 
P'jjrformance; annual goals and short-term instructional objectives;' 
<■ specific special education and related services; the extent to which 
the child will be able to participate in the regular education 
program; the projected dates for initiation of services; anticipated, 
duration of services; appropriate objective criteria and evaluation 
procedures, and schedules for determining at least on an annual 
basis, whether instructional objectives are being * achieved. 
(Federal Rules and Regulations 121a. 341-121a. 349 and State Rules 
and Regulations 1.02a) 

Instructional Programs 

. means those activities which provide the principal elements of the 
exceptional child's educational development at any given tin#. 
These activities may include any or all 6f the following: 1) evalua- 
' tion of the nature of the child's. educational needs; 2) amelioration 
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of and compensation for visual, auditory, physical, speech or 
other impairments; 3) development of language concepts and com- 
munication skills; 4) educational experiences' which are adjusted in 
content, emphasis, rate 'or , location; and 5) modification' "of social 
skills or emotional adjustment: An- instructional program, m con- 
sidered one in which the exceptional' child spends 50% or. more of 
his/her school day. (State Rules and Regulations 1.-03) 

Intermediate .Educational Unit ^ ' ' • , ' . * • 

means any public authority, othe^- than a • local educational <fgency 
which: a) IS under the general' supgrvisioh of a state educational 
agency; b) is established by state law 'for the purpose of provid- 
ing free public education on a regional basis; and c) provides 
special education and related services to handicapped children 
. within that state. (FedeialrRules and Regulations 121a. 7) 

Language Use Pattern ^ , ' 

means the language or combination . of languages tlie child uses to 
conceptualize, and communiCatfe those conceptualizations: ^" (State 
, Rules and Regulations 1.04) • ^ ' 



Wast Restrictive Environment* , ^^<v, f7>^ 

means that to the maximum extent, appropriate, handicapped chil- 
dren are .educated with nonhandicapcfed children. Special classes 
separate schooling or other removal of handicapped children from 
the regular educational/ environment occurs only when the nature 
•or severity .of the handicap requires that education in regular 
classes with^ the u*e of supplementary aids and services cannot be 
achieved satisfactorily. (State Rules and Regulations 1.05) 

Local Educational Agency ' . 

ipean^ a public board of education or' other oublic authority legally 
constituted within a state for either administrative control or 
direction of , or to perform a service function for public elementary 
or secoi)dary schools in a city, county, township, school district,, 
or other poutical subdivision of-a ^tate, or such combination of 
school districts or counties as are recognized in a state as An 
administrative .agency for its public elementary or secondary 
. schools.. Such term also includes any other pubhc institution or 
agency having administrative control and direction of a public 
elementary or secondary school; also includes intermediate educa- 
tional units. (Federal Rules and Regulations 121.8) 

Medical Services ' • 

means services provid^' by a hcensed* physician to determine a 
child s medically related! handicapping condition which results in 
the child's need for special education and related services (Federal 
Rules and Regulations 121a. 13(b)(4)) • 

Multidisciplin^ry Conference 

means a deliberation among appropriate persons for the purpose of 
determining eligibility for .special education, developing - recom- 
mendations for special education placement, reviewing educational 
progress or considering the continuation or termination of special 
education for an individual cnild. (State Rules ^nd Regulations 
1,05a) . . * 
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Native language 

wheA used wit^- ijWference to a person of limited lilnglish-speaking 
ability, means the aanguage normally used by that person or In the 

• case of a child, tlie language normally used by the parents of the 
child. (Bilingual Education Act (703(a)(2) and Federal. Rules and 

' Regulations 121a. 9)^ 

Notice 

.means that written notice which must be given to parents of excep- 
tional children before the public agency :proposes to. or refuse^, to 



Initiate or chang 
placement of the -c 



e the " identification, evaluation or educational 
ild or the jiiroVision of a free appropriate public 



education.. (Federal Rules and.Regnlations I2fia.504) 

Occup^itionaK T^ierapy' A . - . ^ - . ^■ ; 

includes: -a") improving, develppii^i^ restoring functions impaired 
or 4ost through illness / injury,, of, deprivation; . b) improving 
' abiilt^ to perform tadks for 'independent' functioning when functions 
are impaired or- lost\ and c) preventing through early interven- 
tion, "initial or furthAr rmpairment c^ ip^s - of function. (Federal 
Rules apdtRegula^oftg v21a, IN 'b).(5)) ' 

Parent 

means a natural or addbtive parient, a guardian, a. person acting 
as a pparent of a Child.^or a surrogate parent who has been 
appointed by, the Illinois\ Of f ice of Education. (State Rules and 
Regulations l.i06) 

^ . ■ ■ ■ ' ' . ■ "■ - • ' • 
Parent Counseling and .raini^ig 

« 'means procedures utilizec( in assisting parents in understanding 
the special needs of theih*- child and providing parents with infor- 
.»,-tion about child development. (State Rules and Regulations 
, 1.06a) • ^- • 

Personally Identifiable 

means that information includes: _ a) the name of the child, the 
child'^ parent,' or other family "msuiber, b) the address of the 
child; c) a personal identifier,, such as the child's social security 
number or student number; or d) a list of personal ciharacteristics 
of other information which "would make it possible to' identify the 
child with reasonable certainty. (Federal Rules and Regulations 

' V 121a. 500) ' , . 

Physiccl Education ' ' ' V 

means the development of: 1) physical &nd motor fitness, 2) 
fundamental/^otor skills and patterns, and 3) skills in aqOatics, 
dance,, aita ^individual and group games and sports (including 
intramural and hfetime sports); and includes special physical 
education, adapted physical education, - movement education, and 
motor development. (Federal Rules and Regula{lons I21a. 14(b)(2)) 

' . ' * • ■ ' 

Physical Therapy ' 

means services provided by a qualified physical therapist. 
(Federal Rules and Regulations 121a. 13(b)(7)) 
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Professional Worker 

means' a trained Specialist including speech correctiohist, .school 
social worker, school psychologist, psychologist intern, school 
social wotker intern, , special administrator ihtern, registered 
therapist, professional consultant,, special administrator, or super- 
visor giving full time to special education and teacher who has ti\e 
required special training. (The School Code of Illinois 14-1.10) 

Psychological Evaluatioa . 

. shall be defined as an individual evaluation of the child's func- 
tioning in the cognitive, psychomotor, social/ernotional , and 
. academic achievement or aptitute areas using appropriately validat- 
ed formal and informal tests and evaluation material. (State Rales 
and Regulations 1.06b) 

Psychological Services 

include: a) administering psychological aiid educational tests and 
other assessment procedures; h) interpreting assessment results; 
c) obtaining, integrating, and interpreting information about child 
behavior and conditions relating to learning; d) consulting with 
other staff members in planning school programs ro meet the 
special needs .of children as indicated by psychological tests; 
interviews, and behaviorial evaluations; and e) planning and 
managing a program of psychological services, including psycho- 
logical counseling for children and parents. (Federal Rules and 
Regulations 121a. 13(b)(8)) (See ."School Psychologist" - Chapter 
IV.) . ■ ... , 

..Public Agency 

^includes the s^tate educational agency, local educational agencies, 
intermediate educational units, and any other political subdivisions 
of the state, which are responsible for providing education to 
handicapped children. (Federal Rules and Regulations 121a. 11) 

Recreation 

includes: a) assessment of leisure function; b) therapeutic recrea- 
tion services; c) recreation programs in schools and community 
agencies; and d) leisure education. (Federal Rules and Regula- 
tions 121a. 13(b)(9)) ' . " ^ 

Reevaluation 

means a series of diagnostic, procedures which are performed for 
the purpose of determining a child's continued eligibility -for 
special education. (State Rules u '•d Regulations 1.07a) 

Referral 

means a formal procedure, established by the local school district, 
by which a case study evaluation may be requested. (State Rules 
and Regulations 1.08) 
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Related Sjervices ' 

means the developmental, corrective, and other supportive services 
which are required to assist a handicapped child to benefit from 
special edtication. Such services include: speech pathology and 
audiology, psychological services, physical and occupational 
therapy, recreation, early identification and assessment of dis- 
abilities in children, counseling services, and medical services for 
diagnostic or evaluation purposes, transportation, school health 
services, social work services, and parent counseling and training 
(State Rules and Regulations 1.08a) 

Resource Programs 

means specialized educational instructional services which are 
provided to the child for less than 50% of his/her school day. 
(State Rules and Regulations 1.08b) ^ . 

School Days ' ' 

means those days on which' school is officially conducted during 
the regularly established school year. (State Rules ana Regula- 
tions 1.09) 

School Health Sei*vices 

means services provided by a qualified school nurse or other quali- 
fied persons. (State Rules and Regulations 1.09a) 

Screening - 'a 

means the process of reviewing all children in a given group with 
a set of criteria for the purpose of identifying certain individuals 
for evaluations who may be in need of special education, f State 
Rules and Regulations 1.10) 

Social Developmental Study 

means , a compilation and analysis ' of information concerning those 
life experiences of the child, both past and present, which pertain 
to the child's problems and/or tp the possible alleviation of those 
problems (State Rules and "egulations 1.11) 

Social Work Services in Schools 

includes: a) preparing a social or developmental history on a* 
handicapped child; b) group arid individual 'counseling with the 
child and family; c) working with those problems in a child's living 
sityation (home, school, and community) that affect the child's 
adjustment in school; and d) mobilizing school and com.nunity 
resources to enable the child to receive maximum benriit from his 
or her educational program. (Federal Rules and Regulations 
121a.l3(b)(ll)) (See "School Social Worker" - Chapter IV) 

Special Education " 

means those instructional and resource programs and related serv- 
ices, unique materials, physical plant adjustments, and other 
special' educational facilities described or implied in Article XIV of 
The School Code of Illino is which, to meet the unique needs of 
exceptionaT cHllHren, modiTy, supplement, support or are in the 
. place of the standard educational program of the public schools. 



The 'term includes speech pathology ai^ vocational education. 
(State Rules and Regulations 1.12) 



Special Education Placement , 

means the provision of specified special education services, includ- 
ing and limited to a special education instructional program, 
resource program, special education related services, sp^eech* and 
language services, homebound services;, hospital services* referral 
to a nonpublic orogram or a sta:te-operated fc|cility. (State Rules 
and Regulations 1.13) or the actual setting (receiving school, 
classroom, and programs in which the child will be served; it is a 
multi-step process which includes: 1) determination of need for 
special education; 2) nature (category) and intensity (resource 
room, self-contained, etc.); 3) actual attendance center or facility 
for classroom setting and teacher. 

Special School ' ^ 

means 'an educational setting which is established oy the local 
school district exclusively to meet^ the heeds of exceptional 
children. .(State Rules and Regulations 1.14)' 

Special Transportation 

means those transportation services which are required because of 
the child's exceptional characteristics or the location of the special 
education program or related services, and which are in addition 
to the regular transportation services provided by the local school 
district. (St^e\Rules and Regulations 1.15) 



Speech pathology 

inclludes: a) identification of children with speech or language 
dis^jrders;^ b) diagnosis and appraisal of specific speech or lan- 
guage disorders ; c) referral for medical or other professional 
attention necessary for the habilitation of speech or language 
disbrders; d) provisions of speech and language services for the 
hab|ilitation or prevention of pmmunicative disorders; and e) 
counseling and -guidance of parents, children, and teachers regard- 
ing I speech and language disorders. • (Federal Rules and Regula- 
tiong 121a. 13(b) (12)) (See "Speech/Language Clinician" - Chapter 
IV) i - 



Standard Educational Program 

meaAs the e;ducational program generally offered by the local school 
district to the majority of its students. (State Rules and Regula- 
tion^ 1.16). 

Surrogate Parent ■ 

means a person who acts in the educational behalf of an excep- 
tional child in accordance .with Article XI of the State Rules and 
Regulations. (State Rules and Regulations 1.17) 

Vocational Education 

means organized educational programs which are directly related to 
. the preparation of individual for paid or unpaid employment, or for 
additional preparation for a career requiring other than a bacca- 
laureate or advanced degree. (Federal Rules and Regulations 
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This^ guide to Illinois agencies and resourlqes should not be considered complet-e , 
but it is hoped it will become a useful\ resource document to those persons 
concerned with exceptional childi^en in obtaining information or services. While 
the agencies may be contacted directly, i\t> is suggested that one contact the 
local director of special education for assistance prior to contacting these 
groups. \\ ' 



Advocates for the Handicapped 
2200 Merchandise Mart 
Chicago, Illinois 60654 

Chicago Lighthouse for the Blind 

1859 West "Roosevelt Road 

Chicago, Illinois 60608 \ 

Concerned People fpr Exceptional 
Children 

209 West Tazewell 
Tremont, Illinois 61568 

Coordinating Council for Handicapped 
Children 

Room 680 ^ 
407 South Dearborn Street 
Chicago, Illinois 60605 

Department of Children and 

Family Services 
Gregory Coler, Director 
1 North Old State Capitol Plaza 
Springfield, Illinois 62706 

Department of Corrections 
J. Clark Esarey, Superintendent 
Adult and Juvenile Divisions 
School District 428 
.400 Armory Building 
Springfield, Illinois 62706 

Department of Mental Health and 

Developmental Disabilities 
Dr. Robert deVito, Director 
Room 401 

Stratton Building 
Springfield, Illinois 62706 

Department of Public Health 
Paul Peterson, Director 
Room 450 

535 West Jefferson Street 
Springfield, Illinois 62702 



Division of Services for Crippled 
Children— Univeristy of Illinois 
540 lies Park Place 
SpHngfield, Illinois 62718 

\ 

Division of Vocational Rehabilitation 
James S. Jeffers, Director 
623 East Adams 
Springfield, Illinois 62701 

Dyslexia Memorial Institute 
1936 South M^ichigan Avenue 
Chicago, Illinois 60616 

Fund for Perceptually Handicapped 
Children 

Post Office- Box 656 
Evanston, Illinois 60204 

Illinois Administrators of Special 
Education . . 
Post Office Box E 
Norris City, Illinois 62869 

Illinois Advisory Committee on 
Nonpublic Schools 
330 Webster Avenue 
Chicago, Illinois 60614 

Illinois Alliance for Exceptional 
Children , and Adults 
515 West Giles Lane 
Peoria, Illinois 61614 

Illinois Association for Parents 
of Deaf/Blind 
6336 Beechwood 
Matteson, Illinois 60443 

Illinois .^Asspciation for Retarded 
Citizens 

Don Moss, Executive Director 
6 North Michigan Avenue ' 
Chicago, Illinois 60.602 
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Illinois Association of Head 
Start Directors 
54 West 154th Street . > 
Harvey, Illinois 60426 

Illinois Association of School 
Administrators 
535 lies Park Place 
Springfield, Illinfiis 62718 

Illinois Association of School Boards 
330 lies Park Place 
Springfield, Illinois 62718 

Illinois Association of School Nurses 
588 Sharon Way. 

Bolingbrook, Illinois 60439 ; 

Illinois Association of School 
: Social Workers 

329 Kathleen Drive, Apartment 3 
. Elgin, Illinois 60120 

Illinois Association of Superintendents 
of Educational Service Regions 
McDonald County Courthousie 
Macomb, Illinois 61455 

Illinois Catholic Conference 
Room 302 

300 East Monroe Street 
Springfield, Illinois 62701 

Illinois Commission on Children 
Room' 206 

3 West Old State Capitol Plaza 
Springfield, Illinois 62701 

Illinois Council for Children with 
Learning Disabilities 
6513 North St.' Louis 
Lincolnwoodv Illinois 60645 

Illinois Council for Exceptional 
Children 

2035 Eleventh Street 
Moline, Illinois 61265 

Illinois Council for the Hearing 
Impaired 

1300 West Northwest Highway 
Mount Prospect, Illinois 60058 
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Illinois Developmental Disabilities 
Advocacy Authority, Inc. 
Suite 917 

1 West Old State Capitol Plaza 
Springfield, Illinois 62701 

Illinois Educational Association 
100 East Edwards 
Springfield, Illinois 62704 

Illinois Epilepsy Association 
Suite 323 
1200 Harger Road 
Oakbrook, Illinois 60521 

Illinois Guidance and Personnel 
Association 
Post Office Box Z20 
Charleston, Illinois 61920 

Illinois Handicap Services 
Advocacy Effort - Head Start Program 
Department of Human Services 
Children and Youth Services Division 
640 North LaSalle 

Chicago, Illinois 60610 . 

Illinois Office of Education 
Dr. Joseph M. Cronin 
State Superintendent of Education 
100 North First Street 
Springfield, Illijiois 62777 

IlKnois Regional Library for the 
Blind and Physically Handicapped 
Chicago Public Library 
4544 North Lincoln Avenue . . 

Chicago, Illinois 60625 

Illinois Regional Resource Center 

Dr. Gaylen Kapperman, Project Director^ 

Department of Learning and Development 

Northern Illinois University 

Graham Hall 

DeKalb, Illinois 60115 

Illinois School Psychologists Association 
1301 West Cossitt 
LaGrange, Illinois 60525 

Illinois Speech and Hearing Association 
Room 111 

730 East Vine Street 
Springfield, Illinois 62703 



Illinois Society for Autistic Children 
Room 211 ^ 
730 East Vine 
Springfield, Illinois 62703 

Planning Consortium for Children's 
Services in Illinois 
Suite 618 , 

1 West Old State Capijtol Plaza 
Springfield, Illinois 62701 

State Advisory Council on E^U'catipn of 
Handicapped Children 
Illinois Office of Education 
100 North First Street 
Springfield, .Illinois .62777 

United Cerebral Palsy of Illinois 
309 South Third Street 
^ Springfield, Illinois 62701 

U.S. Commission of Civil Rights 
Midwestern Regional Office 
Room 3280 

230 South Dearborn Street 
Chicago, Illinois 60604 
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This guide to national agencies should not be considered complete, but it is 
hoped that it will become a useful resource' document to those persons con- 
cerned with exceptional children in obtaining information or services. While the 
agencies may be contacted directly, it is suggested that one contact the local 
director of special education for assistance prior to contacting these groups. 



Alexander Graham Bell Association 

for the Deaf; Inc. 
3417 Volta Place, N.W. 
Washington, D.C. 20007 

"American Academy for Cerebrcl Palsy 
> and Developmental Medicine 
Suite 1030 

1255 New Hampshire Avenue, N.W. 
Washington, D.C. 20036 

t 

American Alliance for Health,. 

Physical Education, and Recreation 
Programs for the Handicapped 
1201 - leth Street, N.W. 
Washington, D.^C. 20036 

American Association for the 

Education of the Severely/ 

Profoundly Handicapped 
1600 West Armory Way 
Garden View Suite 
Seattle, Washington 98119 

American Association of Special 

Education 
107-20 125th Street 
Richmond Hill, New York 11419 

American Association of Workers 
for the Blind 
1511 K Street, N.W. 
Washington, D.C. 20005 

American Association on Mental 
Deficiency 

5101 Wisconsin Avenue, N.W. 
Washington, D.C. 20016 

> 

American Coalition of Citizens with 

Disabilities, Inc. 
Room 817 

1346 Connecticut Avenue, N.W. 
Washington, D ^. 20036, 

American Foundation for the Blind 

15 West 16th Street 

New York, New York 10011 



American Occupational Therapy 
Association • 
Suite 200 

6000 Executive Boulevard 
. Rockville, Maryland 20852 

American Personnel and Guidancje 
Assotiation 

1607 New Hampshire Avenue, N.W. 
Washington, D.C. 20009 

American Physical Therapy Association 
1156 15th Street, N.W. 
Washington, D.C. 20005 

c. 

American Printing House for the Blind 
1839 Frankfort Avenue 
Louisviile, Kentucky 40206 

American Rehabilitation Foundation 
1800 Chicago Avenue 
Minneapolis , Minnesota . 55404 

American Speech - Language - Hearing 
Association 
, 10801 Rockville Pike 
Rockville, Maryland 20852 

' Association for Childhood Education 
International 
3615 Wisconsin Avenue, N.W. 
Washington, D.C. 20016 

Association for Children with . 
Learning Disabilities 
. 5225 Grace Street 

Pittsburgh, Pennsylvania 15236 

Association for Education, of the 
Visually Handicapped 
919 Walnut Street - Fourth Floor 
Philadelphia, Pennsylvania 19107 

Association of Rehabilitation Facilities 
Suite 955 

5530 Wisconsin Avenue 
'Washington, D.C. 20015 
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Bureau of Education for the Harydicapped 
Unitid States Off ice. ^of Education 
Department of Health, Educ^ition 

and Welfare 
7th and D Street, S,W. 
Washington, D.C. 20202 

Clearinghouse on the Handicapped 
Office for Handicapped Individuals* 
Department of Health, Education 

and Welfare 
Hubert Humphrey Building, Room 338D 
Washington, D..C. 20201 

Closer Look 

National Information Center for the 
Handicapped 
Post Office Box 1492 
Washington, D.C. 20013 

Committee for the Handicapped/People 

to People Program 
LaSalle Building , Suite 610 
Washington, D.C. 2003& 

Council for Exceptional Childr. 
1920 Association Drive 
Reston, Virginia 22091 

International Association of Pupil 
Personnel Service Workers 
5515 Sheridan Road 
Kenosha, Wisconsin 53140 

Mental Health Law Project- 
1220 19th Street, N.W. 
Washington, D.C. 20036 

National Ass'^ciation for the Deaf 

814 Thayer Avenue 

Silver Spring, Maryland 20910 [ 

<? 

National Assocfation for 

Down's Syndrome 
282 West Fullerton 
Addison, Illinois 60101 , 

National Association for 
"Music Therapy, Inc. 
Box 610 

Lawrence, Kansas 66044 
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National Association for 

Retarded Citizens- 
Post Office Box 6109 
2709 Avenue E East 
Arlington, Texas 76011 . 

National Asssociation for the v/- 

, Visually Handicapped 

305 East 24th Street 

New "York, New York 10010 

■* ' . t. 

National Association of the 
Physically Handicapped, Inc. 
3225 Grandview Avenue 
Cincinatti, Ohio ,45206 

National Association of Social Workers 
Suite 600 

1425 H Street, N.W. 
Washington, D.C. 20005 

National Association of State 
Directors of Special Education 
1201 16th Street, N.W. 
Washington, D.C. 20036 

National Braille Association, Ihc. 
2470 S.W. 22nd Avenue 
Miami,. Florida 33145 

National Center for Law and the 

Handicapped 
1235 North Eddy Street 
South Bend, Indiana , 46617 

t 

.. National Committee for Citizens 
in Education 
Suite 410 

Wilde Lake Village Green 
Columbia, Maryland 21044 

National Easter Seal Society fof 
Crippled Children and Adults 
2023 West Ogden Avenue , 
Chicago, Illinois 60623 

National Society for Autistic Children 
169 Tampa Avenue 
Albany, New York 12208 

United Cerebral Palsy Association 

66 East 34th Street 

New York, New York 10016 
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The following reference documents and media" resources may provre 
helpful in meeting the mandates of P.L. 94-1^2. 

... *' '■ ■. ■ ■ . 
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capped, 1976. 

Pajor, Michael A. P,L. 94-142 and the lU': A Guide for Teachers of 
the Severe/Profound Mentally ^tarded: DeKaIE7~iniAois: Illinois 
Regional Resource Center, 1975. / 

/ 

A Planning ^uide for the Development and Implementation of' Full 
St. for^ .All H angica p ped Chiidren ~ Washington , /D . C . : Nationil 

Assv n tor State Directors oi Special Education, 197j6. 

Progress bv Partners in Step, jSpecial Issue o^ lEP, Teaching 
Exceptional Children , Vol. 10, No. T. Reston, Virmnial" Council for 
Exceptional Children, 197e. ' /' 

Pysh, M. & Ch&lfant, T.C, Learning Disabilities Manual : Recommended 
Procedures and Practices -. Springfield, Illinois: Illinois Office of 
Education, 19757 • ^ 

Questions and Answe rs on F.L. 94-142 . Washington, D.C. National 
Association lor State Director s~or Special Education, 1976. 

The ^ Rehabilitation Act; An Analysis of the Settion 504 Regulations and 
Its Implications for State and LocaT "Ea ucation Agen"cies 7 National 
Associati^ for. State Directorsof Special Education, 1977. 

Reynolds, Maynard C. Futur es of Education 'for Excep tional Students : 
Eme rging Structures . Reston, ■ VTrgimaT Council for Exceptional 
Ciuldren,, 19787" ^ ' , J " 
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Rules and R egulations to Govern School Student Records. Springfield, 
nimols: Illmois Office o? Education, 1976 r~ 

Schmidt, C. and Williams, M.G. Law and the Handicappe d Child: A 
Primer for Illino is Parents . DeKalbTTllinoTs : ""Illinois Regional Resource 
"Center, ~W78. 

'r 

Section 5Q4/P.L. 94-142 : A tlomparison of Selected Provi sions of the 
Proposed Regulations for Section 504 of the Reh abilitat ion Act of 1573 
and Select ed Provisions .of P.L. . M^\4Y , TEe Tauca tiprTof All Handi- 
c apped Childre n Act of 1975. Washington, D" C.-: NatTonal Association 
tor State Directors oi Special Education. 

Sectio n 504 of the Rehab ilitation Act of 1973 Fact Shee t: Handicapped 
f'ersons Rights under FederalTaw,. Washington, D.C.T USOE, "OTTce 
for Civil Rights, 1977. " . ^ 

S pecial Educatio n: Slate Developed Products . Washington, D.C.: 
Natidnal,, Association r6r"'Stat.e "Directors of Special Education, April,- 
1977. . 

Summary of R esearch findinas on Indi vidualize d Edu_cation Programs. 
Washington , D.C.: NaUonaF Association" for State "Wrectors 'oT" Special 
Education. . 

Torres, Scottie. A Primer on Individualized Education Programs for 
Handicapped Children^; fTeston, Virglnm: Council for Exception^ 
Children, 1977. 

Torres, Scottie. Special Kducation Admin istrative Policies Manual. 
Reston, Virginia: CouHcTTfor IxceptionaT Children, 1977". 

Weiner, Bluma B, FeriscDpe: Views of the Individualiz ed Education 
Program . Reston, Wfglnia: Council' for " Exceptional CfilTdren, 1978. 

Weintraub, F.J., Abeson, A., Ballard, J., & Lavor, M.L. PubUc 
Policy aiid the Education, of Exceplipnal Children. Reston, Virginia:' 
Counci: ujr Exceptional Cl\ildr"en7l97ir ~. 

3 

Writing , Individualized Asset»srnent Reports in Special Education : A 
Resource Manual . " Was}'fmgton7" D.C.: 'National As sociation of State 
Directors of Special, 1976. 

Yoshida , R . K . , Fenton „ K , S , , Maxwell , J . P . , Kaufman , M . J . ' Paren tal 
Involvement in the Special Education Pugil Planning Process ; TTve 
School's Perspec tive . Wa"^Fington7~0. C . :' USOlE, Bureau of Education 
for the Handicapped, Division of Innovation and Development, State 
Program Studies Branch, and the Connecticut State Departme t of 
Education, Burftau. of Fupii Personnel and Special Education services. 
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« Media Resources 

Conducting Assessments in Special Education . Washington, D.C.: 
National Association of state Directors of Special Education. 

Presentation covers the federal requirements for conducting 
assessments in special education, useful for inservice training for 
parents, educators and assessment personnel. 

Includes slide/tape. 

« I. 

Hello Everybody . Pasadena, California: SFA James Stanfield Film 
Associates . 

Mdinstreaming package prepares students to accept handicapped 
individuals,, gives information on lEPs, serves as a basis for 
parent programs, provides positive role models for handicapped 
ctrildren. , . 

Includes ,six sound film$trips and curriculum guide. 

lEP Man. Washington, D.C.: National Association of" State Directors of 
Special Education. 

A step-by-step overview of the development of lEPs by a special 
education placement committee. 

Includes one filmstrip, tape, script (in cartoon format). 

lEP Specimen Set. Hollister, California: Cybernetic Learning Systems. 

The manual provides information on legal requirements, assess- 
ment., guidelines for the lEP process, case studies, and practice 
workbook. The forms included may be adopted for district use. 

Includes lEP manual and lEP comprehensive and implementation 
forms . 

Imp lementing Procedural Safeguards - P.L. 94-142 : A Guide for Schools 
and Parenting. Reston, Virginia: Council for Exceptional CMdren (in 
conjunction with Children's Television Workshop), 1978. 

Multi-media package for inservice/preservice addressing the identi- 
fication, evaluation and placement process; how the law works 
(case studies); and how a procedural safeguard hearing works. 

Includes three sound filmstrips, three audio cassettes, guidebook, 
dittomasters. 

Individualized Educational Progr am Packa>... Guilford, Connecticut: 
Special Learning Corporation. 

Designed for administrators, teachers, parents, and psychologists 
who are Involved with- P.L. 94-142 and the planning of lEPs. 
Specific techniques of implementation and methods of approach are. 
' outlined. 



Includes three, filmstrips and cassettes, guide, ' and duplicating 
masters. 

Indi vidualized Education Programs for Handicapped Children, Rrston, 
Virginia: Foundation Tor ExceptionaTChildren . 

♦ • . 

Provides practical assistance in understanding and developing 
. lEPs. Shows how teachers, administrators, parents (and the 
child) participate in the development and writing of lEPs. 

Includes three sound filmstrips and the manual, A Primer on Indi- 
vidualized Education Programs for Handicapped Children ! 

intent of ti[ie ipp. Washington, D.C.: National Association of 
State Directors o7~Specral Education. 

Discusses Congressional intent behind the lEP. 
Includes slide/tape and scripts. 

P-L- 94-142: The Education for all Handicapped Children Act of 1975. 
Reston, Virginia: Council for'ExcepUonal Children, 1976. . 

Multi-media package developed to help educators and parents 
understand P.L. 94-142. Other laws and suggested resources are 
referenced to help the presenter locate relevant material for 
expanded discussion. 

Includes three captioned filmstrips with three audio cassettes, 
scripts for each filmstrip, a copy of the law, and a question and 
answer booklet. 



Vimcent Filmstrip Tape Programs . Los Angeles). California: Vimcent 
Associates. . ^ 

Filmstrip/tape program with instructor's manual and response sheets on 
the following titles: \ 

1. Educational Objectives 

2. Systematic Instructional Decision Making 

3. Selecting Appropriate Educational Objectives 

4. Establishing Performance 

5. Appropriate Practice 

6. Perceived Purpose 

7. Evaluation 

8. A Curriculum Rationale 

9. Defining (Content for Objectives 

10. Identifying Affective Objectives 

11. Analyzing-Learning Outcomes 

12. Knowledge of Results 

13. Teaching Units and Lesson Plans 

14. Teaching of Reading- 

15. Discipline ^ 



16. Modern Measurement Methods 

17. Instructional Supervision a Criterion- Referenced Strategy 

18. EKperimental Designs for School Research 

19. How to Prepare Teaching Performance T^sts 

Using Teaching Performance Tests for Instructional Involvement 
and Skill Assessment 

21 . Individualizing instruction 

22. Alternative Avenues to Educational Accountability 

23. Current Conceptions of Educational Evaluation 

24. Instructional Tactics for Affective Goals 

25. Deciding on Defensible Goals Via Educational Needs Assessment 

26. Alternative Measurement Tactic§ for. Educational Evaluation 

27. Opening Classroom Structure 

28. Humanizing Educational Objectives 

29. Teacher Aides in t)ie Classroom 

30. Educational Quality 

31. What, to Look for in a Criterion Referenced Test 
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